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INTRODUCING THE SYMPOSIUM 
Epwin 


THE EDITORIAL THE GERMAN QUARTERLY proud open 
its nineteenth volume with this Symposium Intensive Courses 
German now taught growing number universities and 
colleges the United States. The readers the will 
remember that November, 1944, special issue appeared the 
Army Specialized Training Program the German Area and 
Language. That issue attracted considerable attention not only 
the part teachers German; aroused the interest many 
educators other fields well. hope that the present Sym- 
posium will meet with similar welcome, for feel that, being 
devoted problems long-range peacetime education rather than 
merely those emergency training for the achievement 
special wartime objective, deals with question vital im- 
portance the education American youth. For conceiving the 
idea the issue, credit due Dr. Peisel, our treasurer. 

That the Intensive Course German, well any other 
language, outgrowth experiences gained teachers, 
supervisors, and administrators during the !ife the ASTP, FALSC, 
would hardly denied anyone, althouga true that forward- 
looking language teachers had for years been complaining that too 
little time was allotted language learning our American school 
and college system. That they had been correct their complaints 
became evident soon after December, 1941, and presently the need 
for men and women who could really understand and speak one 
more foreign languages became apparent the chiefs 
the Armed Services, and pressing, that language study suddenly 
received nation-wide publicity and became one the most talked- 
subjects America. Never before had much prominence and 
prestige come the language teachers the United States, who 
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had long ago, bitter experience, learned humility and self-ef- 
facement, and who late 1938 had been told the Educational 
Policies Commission the National Education Association that 
the ability read other languages was “less than primary 
importance.” 

The urgent need for wider and more intensive study specifically 
Spanish and Portuguese had already become patent the Con- 
ference the Field Education held the Division Cultural 
Relations the Department State Washington November, 
1939. need which was then stressed again and again many 
high positions. Meanwhile, with the progress the war, there 
came about desperate need for even more intensive study many 
other languages, European (especially German) and Oriental. 
1941 the American Council Learned Societies, supported the 
Rockefeller Foundation, became actively interested Intensive 
Language Program, and late 1942 the United States Army laid 
the ground-work for its ASTP, including the intensive FALSC. 
May, 1943, the present Managing Editor the then 
challenging article Major Francis Millet Rogers the United 
States Marine Corps calling attention the immediate need for 
trained and competent linguists and the failure our old-line 
language courses provide them. the spring 1943, thousands 
members the Army had been assigned colleges and universi- 
ties throughout the country for thirty-six weeks’ course intensive 
training given language and detailed study the “area” 
which the language spoken. The language work normally 
consumed fifteen “contact” hours per week during the entire course, 
with emphasis first speech (expression and comprehension) 
and only later and optionally reading and writing. 

This and similar courses, such the Navy’s intensive course 
Japanese, well shorter language courses, among them those 
the Army’s Civil Affairs Training Schools and the Washington 
Inter-American Training Center for Spanish and Portuguese spon- 
sored the Coordinator Inter-American Affairs, all which 
were worked out with the active cooperation and advice the 
American Council Learned Societies, were based upon the theory 
that the best results are obtained through the oral approach and 
the imitation native speaker under the guidance trained 
linguist. Records, moving pictures, and similar devices were em- 
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ployed experimentally and proved useful. The results attained 
these courses were encouragingly successful. 

the spring 1944 Survey Army language classes was 
conducted under grant from the Rockefeller Foundation the 
Commission Trends Education the Modern Language 
Association America. The Survey Group, under the direction 
Dean Henry Grattan Doyle, Chairman the Commission, published 
its findings Report, Survey Language Classes the Army 
Specialized Training Program. regards the results achieved 
the Army program they found that for most the trainees these 
results, though not miraculous, were “very satisfactory the men 
charge the program, and very generally gratifying the 
trainees themselves.” Where the organization and coordination 
teaching, the teachers, and drill-masters were good; where the super- 
vision and control were adequate, “encouraging and worthwhile 
results were achievec.” was found that considerable percent 
the trainees did acquire the ability express themselves with 
fluency and reasonable accuracy the foreign language which they 
were speaking for the first time, including good pronunciation, 
and high level ability understand the spoken language 
employed different native speakers under circumstances represent- 
ing normal speaking conditions.” The Survey Group also expressed 
the opinion “that the consistent and intensive use the oral 
approach means eliminated the opportunity acquire 
reading 

wonder, then, that language teachers all over the country, 
especially the universities and colleges, which their very 
nature permit more experimentation and innovation than the 
secondary schools,’ began ask themselves, anticipation the 
influx the returning veterans, whether certain features wartime 
intensive language teaching might not advantageously utilized 

"All these quotations are page 25. This survey was published the 
Commission Trends Education the Modern Language Association 
America 1944. 

Basically, however, see reason why experiments with Intensive 
Course German should not and could not conducted secondary 
schools, too. seems that eight ten weeks’ summer course devoted 
exclusively that end would promise excellent results and perhaps achieve 
more than now accomplished whole year’s effort from September 
June. cordially invite some progressive high school, public private, 
sufficiently interested the modern languages, try the experiment. 
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postwar civilian teaching. These questionings led plans, and 
the plans have now many cases resulted practical, concrete 
courser which are described the following pages. Most the 
courses are admittedly and necessarily still the experimental 
stage. Some the problems which have arisen have not yet been 
solved. Yet even this early date, will noted, many teachers 
who are giving the Intensive Course (especially for beginners) 
thorough trial civilian classes, are ready vouch for its efficacy 
improving not only comprehension and speech, but also reading, 
and, more important still, instilling the student greater 
measure confidence, keener sense achievement, and new 
enthusiasm for the subject. 

the important volume published 1945 the Harvard 
Committee, General Education Free Society, are assured 
(p. 122) that language study has made “enormous strides during the 
war. Its relatively clear and simple goal has come matched 
relatively exact procedures: notably, intensiveness (namely, 
headlong, though briefer, immersion language, that students 
shall live for time the very atmosphere it) and the direct 
method (speaking the language from the start that shall 
become, far possible, living habit rather than bare con- 
ceptual scheme).” And again (p. 194): “While the wartime experi- 
ence with the accelerated degree that acceleration has 
many limitations, wartime experience with intensive language 
courses has supported the belief previously held many teachers 
that languages can most satisfactorily learned, least for tool 
purposes, intensive study over short period time rather than 
the traditional three hours week spread over one more 
years.” This, should noted, not the opinion group 
language teachers, for there was representative the modern 
foreign languages the Committee. the considered view 
dozen men with the interests general education heart. 
Perhaps sense this will give their findings added weight, 
least the judgment the lay reader educational 
problems. 

And now, without further introduction, give the floor those 
who have consented contribute our Symposium. perchance 
any members the profession other institutions higher learn- 
ing, whether they are experimenting along these lines not, should 
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now feel that they, too, have contributions make this subject, 
cordially invite them so, with the promise that their remarks 
will receive space promptly one our next issues, Our Sympos- 
ium, while sense presenting definitive findings, will, hoped, 
reveal what types experimentation with intensive courses are 
going and what can thus far said for and against the experi- 
ments those engaged them. 


EXPERIMENTS WITH INTENSIVE LANGUAGE TEACHING 
THE UNIVERSITY CHICAGO 


GEORGE METCALF 


Two INNOVATIONS have recently characterized the foreign language 
program the University Chicago. 

The one, prepared committtee representing all language 
groups, general course language. Introduced during the 1944- 
term, this course has now been made degree requirement for all 
college students. Aiming introduce the student the problems 
language general, and show the relation language study 
other fields knowledge, harmonizes with the Chicago college 
plan emphasizing well-rounded general education. The new 
course sense substitute for regular foreign language study, 
but intended parallel and supplement it. consists series 
lecture-discussions, one hour week for twelve weeks, correlated 
with series readings. The discussions and readings center about 
the following topics: phonetics; the history language and lan- 
guage families; grammar and syntax; semantics; problems 
translation; the relation linguistics other fields study. The 
selected readings, representing wide range ancient and modern 
authors, aim show varied approaches the study language, 
that the student may conversant with the problems posed and 
the attempted solutions. comprehensive examination the end 
the course tests the student’s achievement. 

The course still the experimental stage, and further changes, 
both the general plan and the specific readings, will undoubt- 
edly made. 1944-45, the course was offered parallel the 
first quarter foreign language study; later experiments, however, 
persuaded the committee arrange the 1945-46 course begin 
the middle the winter quarter, after half year’s work 
the foreign language. This half year’s experience should provide 
the students with better background for the more general problems 
linguistics. 

The second innovation has been intensive twelve-week summer 
course elementary German, offered for the third consecutive 
time 1945; there have been similar courses French and Spanish. 
Enrollment German has consistently been larger than anticipated, 
and has consistently outnumbered that the other languages; 
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1945 the students enrolled were divided into two sections. 
important innovation, the 1945 course provided for contact hours 
week contrast earlier nine. 

The aims the intensive course remain basically the same 
those the elementary course given the conventional pace: 
ability read German average difficulty without dictionary; 
ability read more difficult German with the aid dictionary; 
ability understand spoken German moderate difficulty; 
sufficient grasp grammatical principles make these goals 
possible. Texts consequently parallel those the regular elementary 
course, and the same amount reading achieved. Although the 
ability speak German not specific aim the course, every 
effort made encourage the use German the classroom. 
addition, two hours week intensive conversational drill were 
offered 1945 voluntary basis, using material prepared earlier 
for ASTP courses. Although nearly half the class rushed these 
voluntary hours first, the more fickle quickly scattered away, 
leaving smaller and more workable group, which continued faith- 
fully with good results. 

The class met three hours day Tuesdays, Wednesdays, 
Thursdays, and Saturdays. Three instructors divided the work, each 
carrying one hour day. the beginning, the first hour was devoted 
drill, the second hour demonstration, and the third hour 
practice reading. After the essential grammatical principles had 
been presented (at the end eight weeks), only one hour was 
devoted review drill; the other two hours concentrated read- 
ing. Weekly tests were given grammar and reading; addi- 
tion, frequent practice quizzes were given dictation, aural compre- 
hension, and translation with dictionary. 

difficult evaluate accurately the success the program. 
There can doubt, however, both from the point view 
student response and ease teaching, that the twelve-hour course 
represented significant improvement over the nine-hour course 
previous summers. Better results were achieved, and higher 
proportion continued their work the regular second-year German 
course. The intensive course puts certain types students, how- 
ever, under handicap: the student just out high school, for 
whom this the first college course, often finds the pace too fast; 
the student who absent for more than week because illness 
often unable regain step with the class; the student who 
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unwilling work steadily and regularly finds himself more quickly 
eliminated than the case the regular course. 

the end the 1945 course, the class was given the Standard- 
ized Lower Level Test Aural Comprehension, developed the 
University Chicago the Investigation Teaching Second 
Language. The results should permit comparison skill aural 
comprehension with that achieved the normal course and other 
institutions, and also with the results obtained courses which 
stress oral practice. One vital problem, for which there present 
insufficient evidence for any judgment, concerns the degree 
retention for those who not immediately continue their work 
German. Experience from other schools attempting intensive courses 
would helpful trying find answer this problem. 

Further evaluation the achievements the program, and 
continued student interest, will determine whether the intensive 
course will retained part the normal peace-time program 


The University Chicago 


CINCINNATIS NEW LANGUAGE COURSE 


BENEFIT from the experience gained the A.S.T.P. 
classes the University Cincinnati and take advantage 
the increased interest language teaching, the Department 
German the University, together with the Department 
Romance Languages, introduced new type intensive course for 
beginning students that embodies essentially the distinguishing 
features the army language program. The new schedule, force 
since the fall 1944, more than doubles the number classroom 
hours per week, calls for “recitation” and “drill” sections, and hopes 
complete one year what was formerly covered two. And 
would expected, the course strongly emphasizes the spoken word. 
The paragraphs that follow, must said, however, describe only 
the new course German. 

the “recitation” sections, which meet three times week 
according the old three-hour schedule, the students learn the 
essentials grammar from text (at present, Burkhard’s 
Sprechen Sie Deutsch!) that permits the use the modified 
direct method. And the “drill” sections, which meet twice 
week for two-hour sessions and are limited with regard size, 
the students are drilled the spoken word, using material the 
text covered the recitation sections, plus additional material 
practical nature (in mimeographed form) that contains every- 
day vocabulary and planned demonstrate the grammatical 
points studied the recitation sections. And when the student has 
gained small basic vocabulary, simple topics are assigned 
worked out for oral presentation. This feature then gradually 
expanded include short skits dialogs. 

This the procedure for the first semester, now the equivalent 
what was formerly the first year. During the second semester, 
obviously, the text material different and therefore the pedagogi- 
cal method changes somewhat. the recitation sections the students 
are now reading such books Emil und Die Detektive and 
Mitten Leben (edited Diamond and Uhlendorf), books, 
other words, such were formerly read during the second year. 
But the aural-oral approach applied here much was dur- 
ing the first semester. The students regularly read aloud, answer 
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German questions the material, are encouraged ask their own 
German questions, reproduce orally portions the reading matter 
give their own version certain incidents the texts. 
Then, after they have gained confidence, topics are assigned 
them from time time that are closely related the material 
covered the classroom reading, but that require them draw 
upon their own experiences. These are then prepared for oral 
presentation before the class. 

The drill sections during the second semester follow plan 
procedure that varies somewhat, least part, from that the 
first. But first should explained that the students from the 
very beginning have chosen their particular section, labeled the 
bulletin “medical” “chemical” “literary”, accordance 
with their major interests. And so, during the second hour each 
drill session, the group reads material dealing with its special field 
interest. But during the first hour the students continue 
drilled the spoken word according method procedure 
much like that described the end the preceding paragraph. 
addition the assigned topics prepared individuals for 
oral presentation, however, the group such almost daily discusses 
topic group topics introduced the previous meeting, 
listens skits, dialogs, monologs, mock broadcasts, etc., prepared 
for the occasion its members. Moreover, from time time the 
instructor speaks the group topics general interest, and 
occasionally the Department shows German film which all are 
urged see. The aim throughout the program develop each 
student the ability understand simple spoken German, express 
himself topics everyday interest, and read prose average 
difficulty with some ease and enjoyment. 

the matter reading about much material was covered 
under the present system during the first year before two. 
the classroom, sure, the number pages read was some- 
what smaller, but outside reading the amount showed increase 
over that formerly read during the second year, due the fact, 
doubtless, that the student felt more home the language under 
the present scheme and therefore could read with more speed and 
with greater enjoyment. matter fact, outside reading assign- 
ments were made both the recitation and the drill sections, 
with only occasional objection from student. And perhaps 
would place add here that beginning students German, 
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Spanish, and French now have choice Cincinnati with regard 
type They must take the intensive course. The one 
year, however, completely fulfills the requirements. 

The difficulty finding suitable texts has been real one thus 
far, due largely the fact that available conversational material 
did not dove-tail sufficiently well with the desired beginning books. 
That was the chief difficulty with Conversational German, 
Rehder-Twaddell, used here first; there was not sufficient 
correlation subject matter. But perhaps that problem will soon 
solved the new books that are appearing, one which 
the writer. addition, there real need, seems, for 
good phonograph records with proper recordings, not used 
substitutes for the instructors, course, but their beauty 
serve inspiration both student and teacher. Also highly 
desirable would seem number new prints interesting 
modern films. Perhaps the Modern Language Association America 
and the National Federation Modern Language Teachers may 
wish some day set renting library such material. 

The advantages the new course seem obvious. The student 
exposed sufficiently long the language give him much better 
“feeling” for the language. addition, encouraged and re- 
quired learn express himself the new tongue, which experi- 
ence itself serves strong stimulus toward learning the 
language better and leads most cases, the writer likes believe, 
more enduring, well more rapidly acquired, knowledge 
the language. This has been the impression the members the 
language departments here Cincinnati, and has been the 
opinion most the students who were consulted the subject 
who voluntarily expressed their mind. comparison, the dis- 
advantages this type course would seem negligible. 


University Cincinnati 


*In the summer, however, the old-type course still offered. But this must 
followed second course during the year, meeting three hours week, 


THE SPEAKING APPROACH GERMAN 
CLARK UNIVERSITY 


BossHarp 


THE SPEAKING APPROACH modern languages was established 
Clark University September, 1944. Our language instructors 
had been interested the speaking approach for many years, but 
previous the war lack interest the part most students 
and the status the language departments hindered such 
approach. War conditions and the striking results the AST 
Program changed the situation radically. Our students asked for 
the speaking approach, and our administration took the initiative 
providing the necessary instructors. 

was the supervisor language teaching the ASTP and 
observations came the conclusion that our excellent results 
were due five important factors: 


Speaking was the practical objective our students, and the 
best way learn was concentration speaking, imita- 
tion, intelligent repetition, combined with grammar sub- 
alternate means for greater precision and habit formation. 

The drill-masters most successful were those who were actively 
interested the subject matter, spoke the language easily and 
idiomatically, and were born trained. Ex- 
perience teaching definitely The most important 
characteristic good drill-master not that native,” 
but that knows the people and substance the language 
teaches, and experienced communicating his experiences. 
Our most successful drill-master was American and college 
professor, who had lived Germany for several years, spoke 
German with American accent but with fluency and forceful 
idioms. spite his twenty-four hours teaching per week, 
prepared his conversations conscientiously and asked ques- 
tions skillfully, inducing his students first repeat phrases and 
idioms they had learned before and then use them new 
situations and new forms. 

The close cooperation academic linguists and men who acquired 
their linguistic skill communication practical affairs and 
their association with administrators, writers and men “real 
life” brought new life into the teaching languages. our 
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opinion the natives were more important the program 
their influence upon the trained teachers than their own 
teaching. This cooperation was systematically strengthened 
regular meetings Germans and Americans among the instruc- 
tors. The supervisor visited classes and asked individual in- 
structors report these meetings about features their 
teaching which found particularly effective. 


Our students were carefully chosen from the point view 


general and linguistic interest and ability and previous ex- 
perience foreign languages. They were driven practical 
patriotic objectives and were determined obtain excellent 
grades order qualify for special assignments the army. 
One the most effective ASTP innovations was concentration: 
concentration twenty-nine hours work per week (fifteen 
class and fourteen the study hall), and concentration 
small classes, both assisting most effectively the formation 
habits. This factor may the starting point true 
education languages; small classes average and poor stu- 
dents have chance developing new habits knowledge, 
and are enabled carry contrasting habits alongside each 
other. 


Our college speaking program, for various reasons, not and 


should not imitation the army program. 


The maximum concentration can claim the present 
double course for the first year and small drill classes for the 
double course well for the traditional elementary class, 
and the second year speaking class. 


the army program were five instructors per eighty stu- 


dents, but the present organization our department are 
two instructors (one linguist and one drill-master) for sixty 
students. 


Some our students take foreign languages because they are 


required, not because the students have any interest lan- 
guages superior ability for learning them. The college sched- 
ule classes forces some students into the double course, others 
into the traditional three-hour per week class, irrespective 
ability, interest and previous language experience. 

And last, but not least, are part liberal arts college. 
have helped our soldiers hammer their way through 
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Germany, but don’t need that for our college students. 
Whatever may gain the method the army program, 
must not sacrifice the ultimate values liberal education. 
Our students should learn speak they might find their way 
through Germany and other German speaking countries; but 
our main objective must the understanding language and 
literature that makes for free, independent and cultured men. 


Our speaking approach program just much the outcome 
Basic German for Reading the outgrowth the ASTP. 
The author has reported twice before about this project: 1938, 
before the annual meeting the New England Modern Language 
Association Boston; 1940, before the annual meeting the 
American Association Teachers German, also Boston. 

Our course Basic German for Reading, was designed for 
juniors, seniors and graduate starting their study 
German late; they were given chance acquire reading 
edge one-year, three-hour course. condemned the traditional 
course “Scientific German” because students various sciences 
are forced into one class with many sciences, taught 
linguist who cannot take interest the subject matter 
scientific German course. We, therefore, collected expository 
prose interesting most science students and likewise the 
linguist, and basic vocabulary for all sciences. tried satisfy 
the practical need and the interest our students and discussed 
grammatical and philological and cultural programs, partly for 
the greater precision the understanding the language, partly 
introduction our field. sacrificed completeness our 
traditional academic introduction, but were able arouse 
concentrated effort many students who were disinclined 
study languages and literatures. had several brilliant students 
who registered for literature class after the Basic course. One 
studied Goethe’s Faust for himself, one literary critic now. 
But for number reasons the course had dropped the 
beginning the war. that course approached the Pestalozzian 
ideal education: build upon existing interests and practical 
needs and lead them understanding higher cultural 
values. 


Our experiences the ASTP and Basic German led both 
shift principles and change organization; greater 


THE SPEAKING APPROACH CLARK 


emphasis the Pestalozzian axiom, new courses and modified 

The organization our department was changed the addition 
two courses and half. The new courses are German 111, 
introductory double-course; German 123; second year three-hour 
course for speaking and writing, and German 133, second semester 
course (third year level) German Commercial, Social and 
Official Communications. 

The structure the department follows: 

German 111, the introductory double-course, course 
eight class-meetings per week, one every day and two one 
afternoon, six hours the drill-master and two hours the 
linguist. the successful completion the course student 
earns twelve hours credit, failure loses two year-courses, 
fact that subject dispute among faculty members, the 
present time start the course the study conversation 
text and the conversational study reader prepared for the 
purpose, Both texts may replaced next year others. These 
texts require few English explanations. The drill-master speaks 
German almost exclusively, the linguist speaks English great 
deal, certainly the beginning. Students who cannot register for 
German 111, who not care so, take German and 12; 
they may substitute German 123 for 12. 

The traditional first year course three hours per week, 
German 11, has been modified the reservation one hour per 
week for the conversational study reading selections. this 
hour some difficulties may explained English translated; 
but the main work consists the preparation reading selections 
home and German conversation class based upon the home- 
work. For the conversational reading the elementary class 
divided into small sections from six ten. This work charge 
the drill-master. 

The second year course three hours, German 12, has been 
changed more radically. Two hours are reserved for traditional 
reading and composition, but the understanding content 
emphasized frequent German conversations, and the vocabulary 
made active the writing German pre£is after every chapter 
every book completed. One hour per week reserved for pre- 
pared reading discussed German under the direction the 
drill-master. 


a 


THE GERMAN QUARTERLY 


German 123, Practice Speaking and Writing, three-hour 
second year course, may some cases also count third year 
course. This course designed give opportunity for speaking 
and writing students who were unable register for German 
111. Two hours per week are reserved for speaking. The first text, 
excellent one for the purpose (it would have been equally good 
for our Basic German, had existed that time) Morgan- 
Strothmann, Reading German. One hour charge the linguist; 
present the book Schreiben Sie Deutsch Burkhard and Downs 
studied, but stress put speaking and the writing “freie 
Aufsätze.” 

later our faculty should adjust the requirements and curricu- 
lum the college our ideal, would give German and 12, 
and make the double course the foundation for all advanced courses. 

German 13, Advanced Reading German Literature and Exposi- 
tory Prose, third year course, consists two hours per week for 
reading and composition, similar those German 12, and 
one hour for reading literature with conversational exercises. 

German 132, one semester the third year level Advanced 
Grammar and Composition restricted students who major 
German and students who are interested and well qualified for 
the work. The work consists systematic study grammar, 
translations from English into German, reading, with oral and 
written reports German. The instructor speaks English and 
German accordance with the students’ knowledge. This year, 
because the group small and superior the average, the language 
the instructor German exclusively. 

German 133 second-semester-course, three hours per week, 
the third year level: German Commercial, Social and Official 
Communications. Originally was planned for social and official 
communications only; then the Division Business Administra- 
tion added speaking knowledge one language its require- 
ments. The course consists reading, discussing and writing letters 
and brief addresses, incidental studies social and religious pat- 
terns, traditions, characteristics family life, manners con- 
ducting business and related problems. 

Our literature courses will profit from this program; present 
the instructor usually speaks English; but gradually German will 
used more. The instructor reads aloud German frequently; 
students capable writing and speaking report German 
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collateral reading. Oral reports, for the benefit students poorly 
prepared, are supplemented German abstracts the disposal 
the class before and after the oral report, 

Only literature classes and “German Communicaticns” are 
taught one instructor each, other courses are taught both 
the linguist and the drill-master. 

The practical results the double-course were below our ex- 
pectations, partly because our expectations were influenced our 
experiences the AST program and partly because technical 
difficulties, most which will removed this coming year. Never- 
theless, excellent students the elementary double-class the 
end the year were able speak German with minor mistakes 
subjects they had discussed class, and they enjoyed talking with 
their instructors during the recess. Poor students mangle the lan- 
guage pitifully. But, with the exception possibly three, all enjoyed 
the work. The double-course speaking will stir interest for 
foreign languages and may destroy the American alibi for failure: 
have linguistic ability.” 

The reading knowledge double-course students seems 
approximately the same that students German and 12, 
German and 123; tests given the Department Romance 
Languages seem suggest that the reading knowledge double- 
course students better, but have sound basis yet for 
reliable comparison. 

not share the popular view that the new method can 
produce miracles; however are convinced that will improve 
the results language teaching and particularly the desire for 
learning modern languages. 

Small classes enable consider individual interests and 
ability and for that reason, average students will suffer less from the 
speed class instruction suggested the needs brilliant 
students, and brilliant students will suffer less from the methods 
grown from concession average students. 


Clark University 
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THIS REPORT three experimental sections Elementary German 
Indiana University, 1944-45, consists three parts: (1) de- 
scriptions the methods used; (2) test scores and explanations; 
(3) conclusions. 

These special sections were established study teaching meth- 
ods comparative basis. Thus the three sections, described 
detail below, were identical all external respects: each class 
met two hours day, five days week, for two semesters fifteen 
weeks each; all classes met the same time, 10:00 
noon; each teacher had complete freedom method, choice 
texts, and use mimeographed materials; the sections were chosen 
students the usual way—the students were not selected; 
classes had equal enrollments September, 1944 (Selective 
Service, illness, and withdrawals for miscellaneous reasons affected 
the sections differently the year progressed) students were ex- 
pected devote one hour day outside preparation. The sec- 
tions were taught experienced teachers, each enthusiastic 
proponent his approach. The supervisor the “Army” Method 
section had been co-supervisor our AST Foreign Area and 
Language program. The informant was not trained teacher but 
was, think, typical individuals who would available for 
any civilian 

considering the test scores and the conclusions two factors 
should kept mind: (1) the goal two years’ work German 
proficiency reading; the intent the oral work and the 
conversational practice was not prepare students for working 
living among Germans, was assist them their way toward 
reading ability; (2) fluency conversation can only subjectively 
evaluated, hence was not attempted our testing. Very real 
achievements several students ability converse German 
should not forgotten, even though objective data this point 
will found Part the report. 
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Section 


The “Army” Method used this section was the method de- 
veloped the Intensive Language Program the American 
Council Learned Societies, and widely used the AST programs 
language instruction various colleges and universities; small 
class groups students are trained foreign languages with native 
speakers the language carrying the drill work under the 
supervision trained linguists. The purpose this particular ex- 
perimental section was determine whether this method, oriented 
the conversational approach, could show results leading 
toward the reading objective. The progress this toward 
the goal reading comprehension was depend largely upon 
transfer vocabulary and skills acquired through the oral-aural 
approach. 

The basic text for the section was Rehder and Twaddell, Con- 
versational German. two semesters weeks instruction 
the class was able complete the basie units the text 
with accompanying drill material. Fourteen units the supple- 
mentary material were completed. The section the text given 
over “Interpretation and Analysis” was worked over entirety. 
second text, Emil und die Detektive (94 pages), which was intro- 
duced six weeks before the end the second semester, was com- 
pleted. the ten contact hours per week, 7-8 hours were allo- 
cated the introduction material and drill, and 2-3 hours were 
used for analysis pronunciation and discussion the grammatical 
and syntactical structure the language along with work 
pertinent exercise material. 

This apportionment time corresponded closely the propor- 
tion followed most AST units, although the total number con- 
tact hours per week was somewhat smaller. Students were expected 
spend about five hours per week outside study. 

Material was introduced the average rate one unit every 
three days, Each unit contained 30-40 items vocabulary pre- 
sented the necessary frames reference. Thus the total number 
vocabulary items introduced approximated 1800. New material 
was introduced consistently sentence, clause, phrase context; 
individual items were considered only far they presented 
peculiar pronunciation problems. The procedure for the introduc- 
tion new material followed closely the suggestions stated 
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the authors the text the foreword. This procedure provided for 
repeated unison and individual repetition the students and sought 
fix correct impressions before individual attempts mimiery 
and memorization could made students outside class. The 
introduction new unit usually required fifty-minute class 
period. After such introduction students were asked spend time 
outside class practicing the material until could spoken 
freely. The drill conducted the informant followed the plan 
the text; variation drills, conversational drills, question and answer 
drills, and—during the second semester—oral narrative summaries 
conversational units and student reports various activities 
were regularly utilized. 

The time given interpretation and analysis, the “grammar 
sessions,” was spent the critical examination grammatical 
and syntactical patterns which had occurred the previously 
introduced conversational units. Sentences which presented definite 
patterns were scrutinized, and attempt was made point out 
patterns and establish working principles which could applied 
new situations. The first half these meetings was devoted 
explanation the principles and answering students’ ques- 
tions regarding them; the second half provided practice the 
patterns which had been laid out. 

Supervised contact with printed German was begun after the 
first four weeks instruction. that time students began “read” 
material which had been thoroughly memorized previously. the 
grammar meetings this time the supervisor presented discussion 
the Germen spelling the speech sounds; oral spelling German 
was also introduced. This type “reading” was continued until 
six weeks before the end the second semester, when reading 
Emil was begun. first the informant read from the text while 
the students followed their books. After the informant had read 
short passages from the text, German questions the content were 
asked, and answered German the students. This type work 
was gradually enlarged include reading the students, first 
class, then finally home during the last two weeks. Translation 
the text was avoided completely; the measure the students’ 
comprehension the material was determined entirely oral 
narrative summary and German question and answer. 

While particular attention was paid the writing German, 
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this aspect the work was touched upon through dictation exer- 
cises which were begun after the first six weeks and continued 
throughout the course. 


Section 


This section made use combination methods: the Con- 
versational and the Direct. The text book was Rehder and Twaddell, 
Conversational German, supplemented during the second semester 
Sharp and Strothman, German Reading Grammar, from which 
the selections for sight reading (some twenty-five pages narra- 
tive material) were chosen, and which was also used for the work 
affixes and compounds. 

The first each recitation was usually given over intensive 
oral drill, which alternated, after the first month, with drill the 
blackboard. The second hour was devoted practical demonstra- 
tion that which had been practiced class and perfected home, 
interspersed with sight reading and the working out free conversa- 
tions. 

The Conversational method was modified that the instructor 
acted also informant drilling the mimicry-memorizing units. 
the day following such drill, the students acted out the conver- 
sational units without their books before the class, every student 
taking his turn each role. Conversations were frequently timed 
order induce the students employ their normal speech 
rates. 

Dictation and variation drills were used for board work, 
teach the class how spell, how change verbs suit different 
persons and tenses, how ask and answer questions, etc., and 
also give practice fitting new vocabulary into pattern sentences 
already learned. Through such drill students quickly learned that 
thought might expressed more ways than one foreign 
language just English, and therefore delighted making 
their own statements vary from those their neighbors. 

After sufficient number pattern sentences had been acquired 
illustrate grammatical points, analysis was made according 
the plan the Rehder and Twaddell text book. Indirectly the 
variation drills the board also taught principles grammar, 
without their being discussed formally. During the second semester 
explanation affixes and compounds was begun. 
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The Direct method was used teach the supplementary ma- 
terial, which about half that the text book was covered, 
teach class room expressions, directions, names for the parts 
speech, for punctuation marks, for present, past and future, etc., 
and teach reading class. Synonyms, antonyms, circumlocution 
were freely used; questions and answers which exhausted all the 
possibilities sentence reworked the material for students, who 
frequently took turns asking each other questions their own 
invention. All reading was done aloud with fluency. Anschau- 
ungsunterricht with Germany money, magazines, pictures, china, 
amber, etc. helped illustrate some the material and make 
the conversations more realistic. The students themselves printed 
signs and notices. German atmosphere was further created 
through the learning some proverbs, poems, and through the 
singing German songs. 

Free conversations were, speak, the climax definite 
units work, since they combined the material from the pattern 
sentences, the conversational and variation drills, the supple- 
mentary material, the class reading. Items interest the daily 
press also furnished topics for conversation. Sometimes such conver- 
sations were worked out pairs groups students outside 
class, sometimes they were assigned for class work. Always, 
however, the students conversed normally without notes. Thus 
gradually, but most enthusiastically, through conversation and 
reading, the students began work their way into the foreign 
language, and measure began feel home it. 


Section 


Text materials used intensively were: (250 pages) 
Vos-Leser: Concise German Grammar 

Foster-Wooley: Geschichten und Märchen 

Storm: Immensee 

Slezak: Meine sämtlichen Werke 


Text materials used extensively were: (650 pages) 


Lange: Easy German Reading 
Wooley: Graded German Readings 
Roggeveen: Der Radio-Detektiv 


— 
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Salten: Bambi 
Storm: Drüben Markt and St. Jürgen 
Purin: Standard German Vocabulary 


the first hour each day the class was conducted largely 
the traditional manner. There was drill the grammar, and 
sometimes drill the vocabulary; the German text the Vos- 
Leser book was read and some times translated; the English exer- 
eises with the instructor’s help were translated into German. 
Geschichten und Märchen the students prepared read the text 
aloud with expression. 

the more difficult texts Immensee and Meine sämtlichen 
Werke, which were used the second semester, the instructor read 
each day the pages assigned for the next lesson and explained 
the difficulties. The text the current lesson was quite often read 
the students German and difficult passages were translated. 
German questions the text were answered German. 

Each day the regular recitation was followed hour 
extensive reading. the first day the instructor supplied copies 
Easy German Reading and read two three pages, explaining 
difficult words and sometimes translating entire sentences, This 
process “incubation” lasted five weeks and made easy the tran- 
sition Graded German Readings. 

Der Radio-Detektiv the instructor read aloud parts the 
book and asked German questions test comprehension the 
text. The students read aloud easy parts and translated sight 
more difficult parts, with the instructor supplying English mean- 
ings new words promptly. Bambi was started with the same 
procedure, but later the students were encouraged read the text 
intelligently German sight. Some parts the Novellen 
Theodor Storm were translated sight; other parts were read 
the instructor the class. Just before beginning the study 
St. Jiirgen the instructor summarized briefly the first half the 
story, then asked the class read the next ten pages the story 
thirty minutes and show comprehension answering Eng- 
lish twenty questions that related the ten pages. The test seemed 
indicate average reading ability ten pages the hour. 

The supervised reading was supplemented with constant study 
vocabulary. The instructor supplied lists words, taken from 
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his own vocabulary studies, the rate forty day; these totalled 
five thousand for the year. Regularly the words were groups 
and were analyzed show derivation and compounding. Each day 
the instructor also looked over page two the Purin list with 
the class and called attention various means retaining the 
words. the end the year test list fifty words selected 
spaced intervals throughout the Purin list indicated that the 
average student recognized the English meaning 1800 words. 


PART 


TABLE 


(See next page for explanation) 
Section Section Section 


California Mental Non-language 86.5 

Maturity Test Language 83.5 
Composite 76.5 

Cooperative Vocabulary 40.5 45.7 

Reading Test Speed 55.5 
Comprehension 42.5 46.7 
Total 43.5 53.2 

Grades for year 1.6 1.06 1.50 

(except German) 

Reading Test 12/19/44 100 

(end weeks) 

Reading Test 2/16/45 

(end weeks) 

Reading Test 2/23/45 

(end weeks) 

Reading Test 3/2/45 100 

(end weeks) 

Reading Test 3/9/45 

(end weeks) 

Vocabulary Test from 


Rehder and Twaddell 
Aural Comprehension 


Comprehension Test Aural 63.6 68.6 67.1 
3/28/45 Reading 26.7 38.3 53.3 


(end weeks) 
Total 60.5 63.5 
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Section Section Section 
American Council Education 


4/6/45 

(end weeks) Reading 61.7 
Vocabulary 47.5 66.2 
Grammar 56.2 
Total 46.7 56.7 62.25 

American Council Education “B” 

4/13/45 Vocabulary 34.5 

(end weeks) Reading 12.8 
Total 35.2 61.3 


All figures are medians percentiles. 

Aptitude scores were available for out students enrolled 
during the second semester. section all eleven students had 
been tested; section 11; and students out 12. 
The grade averages are calculated the following basis: “A” 

The reading tests from December 19, 1944, through March 
1945, consisted sight passage which German questions were 
based; these were answered English. The passages, while general, 
were such nature that the students working only with the 


TABLE 

Nat’l All 

Sections 
semesters semesters 

Reading 56.2 66.9 61.7 

Vocabulary 56.4 67.3 47.5 66.2 
Grammar 52.8 62.5 56.2 50.9 
Total 55.4 67.1 46.7 56.7 62.25 57.1 


Rehder and Twaddell text might have been slight disad- 
vantage with respect vocabulary. 

The vocabulary test was compiled from arbitrary sampling 
the vocabulary Rehder and Twaddell. Section had 
acquaintance with this text. 

The aural comprehension tests March and March 28, 
1945, consisted different sets true-false statements using 
modern, conversational, everyday vocabulary. The reading test 
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March consisted short passages rather difficult everyday, 
realistic prose. 

Both the aural comprehension tests were read individuals 
with whom the students had had previous contact. 

Table gives the national medians after semesters and 
after semesters American Council Education “Q,” along 
with medians each experimental section, and the medians the 
sections taken unit. 


TABLE III 
Nat’l 
ections 
semesters semesters semesters 
Vocabulary 37.9 46.4 34.5 36.9 
Reading 10.4 12.2 19.6 12.8 11.2 


Total 42.3 50.1 64.1 35.2 61.3 


Table III gives the national medians after and semesters 
American Council Education “B,” along with medians 
each experimental section, and the medians the sections taken 


unit. 
PART III 


Before attempting draw conclusions, should stated again 
that have objective data the fluency expression, whether 
oral written, any the students. The very considerable 
achievements conversational German the students Sections 
and (which also were carried over writing Section B), 
should not forgotten even though they are not reflected the 
tables Part II, discussed here. 


There seems be, comparatively speaking, great amount 
transfer oral ability reading ability. While true 
that the experimental program was carried over only two 
semesters, the achievement section reading seems 
indicate that emphasis reading and systematic vocabulary 
building constitutes more efficient use time than emphasis 
conversational practice. While doubtless true that 
the students sections and will experience marked 
improvement their reading ability during their third se- 
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mester, there evidence present that they will surpass 
the students section this respect. 


noted that comparatively little attention was paid 


grammar any the three sections. Nevertheless, the 
median grammar for all three sections was only slightly 
lower than the national median; the medians sections 
and were higher than the national (Table I). 


noted from the descriptions methods that 


“reading” meant reading German and not translation from 
German English. Carefully selected materials graded 
gradually increasing difficulty, materials thoroughly mastered 
repetition, reading aloud the text, questions and 
answers based the text, listening materials read 
the instructor—these were the means different sections 
used develop understanding and feeling for the 
German language. 


Attention called the fact that section showed 


well the aural comprehension tests; these students spent 
less time oral work than did the others. However, they 
heard the teacher read aloud and they themselves had some 
practice reading aloud. Seemingly, however, their con- 
siderably larger, although passive, vocabulary was great 
assistance achieving this result. 


The use informant serve the model pronun- 


ciation all its aspects and carry the oral drill seems 
inefficient. true that the median aptitude score 
section was considerably lower than that section 
nevertheless, most test scores showed greater discrepancy. 
felt that the skill the trained teacher knowing 
just what drill and for how long one the utmost impor- 
tance using the time and attention class. Listening 
pronunciation native German informant seems have 
had particular advantage, shown the aural 
comprehension tests read two different native Germans. 
(All three teachers are American-born.) 


quite clear that the additional hours spent class were 


extremely important factor the level achievement 
reached. The medians ACE “B” the three special sec- 
tions taken together almost reached the national norm for 
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semesters. (Table III.) Another factor, however, that 
class size, must not forgotten; have evidence 
how important this is, compared with the importance 
twice many contact hours. (It remembered that 
students the standard sections were expected spend two 
hours preparation, while those the special were 
expected spend but one.) From the point view 
elapsed time and academic credit, either the greater 
number contact hours the smaller sections—or both— 
produced results reading much greater than usual. (Tables 
and III.) 

There seemed little doubt the appeal the oral 
sections, they filled more rapidly enrollment day 
than did the reading section. the other hand, seems 
highly important have all students equally interested and 
industrious the oral sections. the section where two 
three students did not fully cooperate they constituted drag, 
out all proportion their number. special sections using 
the conversational method are offered, would well 
make provision for eliminating either uncooperative students 
those who show little aptitude for this approach 
rather early date, perhaps the end two weeks. 


THE IOWA LANGUAGE PROGRAM 


THE FALL 1944 the University Iowa new Liberal Arts 
program was introduced which also brought about essential 
change language instruction and foreign language 
Under the old plan elementary (first and second) year language 
classes had been taught three times week, and total twelve 
semester hours was regarded the fulfillment the language 
requirement. The new plan requires the passing foreign language 
achievement test (spoken written) all students who expect 
receive B.A. degree. The test independent from any course 
work though ordinarily student with one year language train- 
ing sem. hrs.) under the new plan, two years (12 sem. hrs.) 
under the old plan, and satisfactory class work regarded well 
prepared for it. 

Elementary courses foreign languages present are offered 
one-year basis with three hours lecture and two hours 
drill per week, with total sem. hrs. plus sem. hrs.) for 
the academic year. The reduction the teaching time from two 
years one makes imperative concentrate very definitely 
one goal only, reading speaking. Whereas our department 
Romance languages the reading method has been well established 
for years, German 1944 “mixed” course had been 
offered with the stress oral work the first year and reading 
the second. Now two types elementary courses are taught 
the modern language departments, reading and speaking, the 
choice between the two being left the student (who selects his 
courses with the help his personal advisor). During 1944-45 the 
ratio enrollment the spoken and reading classes was about 
1:3 German, 2:1 Spanish and 1:1 French respectively. 

either course the main classes (about students speaking, 
reading) are taught experienced instructors, whereas the 
drill group (15 reading, speaking) are conducted younger 
staff members special drill masters who for the speaking 
groups must native speakers, Main (lecture) classes are sched- 
uled Mondays, Wednesdays and Fridays; drill hours essentially 
Tuesdays and Thursdays (Two German reading drill groups had 
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held Monday and Wednesday afternoons adjust students 
who were unable attend drill hours other times). 

The course Reading German (total enrollment 82) was of- 
fered three sections with six drill groups. After short but 
systematic introduction (two weeks) German pronunciation 
during which every student addition his regular work 
class and drill group had practice least twice the phonetics 
laboratory with sound mirror (magnetic tape and German 
speech records under the supervision special assistant, 
started our reading with short and easy text (Russon, Spass muss 
sein, Oxf. Univ. Press) which followed more difficult shorter 
text (Pitt Strong, Der grosse Unbekannte, Oxf. Univ. Press). During 
the last four weeks the first and the first month the second 
semester Kaestner’s Drei Manner Schnee (Crofts) was used for 
intensive and extensive reading, with the intensive work reserved for 
the main class, the extensive part essentially for the drill hours. 
During the rest the second semester the students read the 
Sonntagsblatt der Staatszeitung-Herold, with dictionary practice 
(during two lecture and two drill hours per week), the Friday 
class being reserved for readings scientific German (Lenz, Scien- 
tific German, Norton Co.). 

Grammar was offered the Friday class the main instructor 
only from the beginning the fifth week the first semester 
the end the fourth week the second semester (Hagboldt and 
Kaufmann, Brief Course German, Heath). 

The result the course whole was very satisfactory. The 
students liked and had the feeling that they had acquired 
sufficient reading knowledge the language which they could use 
for the purpose research and for their personal information and 
enjoyment. covered almost much reading material 
three and one half semesters the former course. The basic 
technique and principle the reading course was found 
sound and will need comparatively little change and adjustment. 

The course Spoken German was attended twenty-four 
students who were divided two main classes and two drill 
groups. Here the experience acquired our German ASTP work 
could utilized and the drill work came more into its own than 
the reading classes. The basic textbook was Rehder and Twad- 
dell’s Conversational German (Holt) from the beginning the 
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course the middle the second semester. Then used especially 
arranged and mimeographed grammar sheets, ballads, and anec- 
dotes, and read one-act play (Funke’s Panne vor Alt Heidelberg 
Zwei Moderne Einakter, Heath). 

the beginning tried use the mimicry-memorizing method 
exclusively but soon had limit ourselves have the students 
memorize about every third lesson completely and only 
expressions from the remaining conversations. Grammar was not 
offered until the middle the first semester, when the Friday 
class was reserved for grammatical presentation and discussion. 
Quite regularly students had enact conversational situations with 
two three speakers participating. Later mimeographed vocabu- 
laries special topics with which the students were familiar 
through personal experience were handed out which had 
utilized short oral presentations discussions. addition 
the practice class and drill group the students were held use 
the facilities our phonetics often possible. 

Oral and aural tests were given every four weeks with such 
items pronunciation, vocabulary, idioms, presentation short 
skits based the conversational material the book, presentation 
free topies, later retelling anecdotes, speaking ballads, 
reading aloud dramatic scenes, giving German synopses the 
scenes and describing the characters special problems and situa- 
tions the play under discussion. 

spite much effort the part instructors, drillmasters 
and students the spoken course its result was rather disappointing 
both sides. Perhaps tried and expected too much for the 
short time allotted our work. The basic book used, which 
itself very good, offers too much and too diversified material, 
and the presentation the grammar appeared too difficult 
for beginners’ course which does not offer enough time for in- 
tensive practice the language material which the grammar 
based. Only the upper third the class learned speak and 
understand the foreign language with reasonable amount 
ease and correctness within limited and practical range. 

The course will have rearranged thoroughly lead 
the desired goal. Before all must give the students earlier and 
more systematic training grammar, simpler conversation material 
and greater independence the use conversational patterns. 


4 
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Naturally, the high activation language its spoken from 
will require greater effort and proportionally more time than 
the acquisition reading ability, which essentially recog- 
nition and requires predominantly passive attitude the part 
the student. spite this modern languages the speaking 
goal must stressed for the sake the immanent nature the 
subjeet and the growing practical value the speaking knowledge 
foreign languages modern world. 

addition the two basic courses speaking reading our 
modern language departments offer sem. hr. continuation courses 
for students who want take more practical language work. 
These courses are called Supplemental German, (French, Spanish 
respectively). Students with one year reading German may 
take one semester conversational German this continuation 
course, vice versa. 

whole found that the new courses prepare the students 
reasonably well for the language achievement tests both types 
but since our new language work definitely experimental 
stage realize that much must and can done improve them. 


The State University Iowa 
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REPORT THE DEMONSTRATION CLASS 
ELEMENTARY GERMAN SPONSORED THE 
LINGUISTIC INSTITUTE THE LINGUISTIC 
SOCIETY AMERICA THE UNIVERSITY 
MICHIGAN THE SUMMER 1945 


Hans 


THE this course were: Correct and fluent pro- 
nunciation and ability understand the spoken word; active 
mastery all except the less common word forms and sentence 
types; active mastery limited vocabulary; ability 
carry simple conversation about concrete situations; ability 
read simple texts conventional notation. 

Moulton’s Spoken German, prepared under the auspices the 
Intensive Language Program the American Council Learned 
Societies and published Holt was used throughovt. During the 
last two weeks the reading materials were amplified selections 
from Hagboldt’s Inductive Readings, Book II. 

The course ran for weeks. Each week there were lectures 
pronunciation and grammar together with some initial drill 
Mr. Kurath, and hours oral drill and conversation. 
The drill work was done two separate sections Dr. Striedieck 
and Dr. Wolf, both whom had had previous experience the 
Army Program the University Michigan. 

The class had students, them candidates for higher 
degrees Mathematics, French, Greek and Latin, Speech, Library 
Science. The average age the class was about 25, Almost without 
exception the class displayed gratifying interest the work and 
visibly enjoyed the intensive work-out class. 

During the first weeks all the work was based Moulton’s 
excellent book. Several the “Units” the latter part the book 
were omitted dealt with more briefly, but all the regular fea- 
tures German grammar, including the passive voice and the 
subjunctive, were systematically treated the lectures and 
the drill sessions. 

the beginning all materials were first presented orally; to- 
wards the end some sections were read the instructor while 
the students had their books open and could follow the text with 
the eye. was quite obvious the outset that mature students 
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who had previously learned foreign language the reading 
eye method had make deliberate effort rely primarily 
the ear. Hence the instructor made point present everything 
orally until they had aquired this new habit. Most the students 
soon found out that the ear aided the eye more effective 
instrument mastering language than the eye alone. When read- 
ing was introduced they had already gotten into the habit 
reading connected texts full voice and with creditable and sure 
pronunciation. 

The examination the end the eight weeks showed that the 
class had good grasp the more regular grammatical features 
German and good command limited vocabulary. feel 
that the graduate students this group can from this point 
work independently accomplish mastery larger vocabulary, 
especially their several fields study, and that they can learn 
the grammatical detail connection with their individual readings. 
They may need help handling the more complicated sentence 
types literary and scientific texts and with certain uses the 
subjunctive. 

experience with this demonstration class confirms 
conviction that the intensive laboratory method with its oral- 
aural approach the learning foreign language the most 
effective and the quickest way mastery, whether the ultimate 
object the learner speaking reading the language both. 
Concentrating the work short period gives the student quick 
start, surer grasp and better perspective the grammatical 
system. Last but not least, makes him feel that getting 
somewhere. 


Brown University 


SUPPLEMENTARY REPORT FROM MICHIGAN 
WERNER STRIEDIECK 


FOR THE SAKE completeness may desirable record also 
“minority” opinion, giving the reactions minority stu- 
dents which are only hinted Professor Kurath’s report. 
The class, begin with, was not typical classes during the 
regular semesters. The youngest member was 16, the oldest over 
years age. was found that the older members had con- 
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siderably greater difficulties memorizing than the others, es- 
pecially during the early stages when they had rely the 
ear alone. Conferences with students revealed that some were 
better able than others “think (and memorize) their feet”, 
but that good deal the actual learning was done when they 
were alone and that their ability perform well class was 
direct proportion the amount time spent study outside the 
classroom. Therefore withholding the written word during the first 
part the course made some students, especially the older ones, 
feel somewhat lost. 

Work the drill sections started with the pronunciation 
words and phrases. Longer sentences were broken pro- 
nouncing the new words first, then proceeding phrases, and 
finally repeating the entire sentence. All new material would 
pronounced slowly and distinctly, gradually increasing the speed 
that normal conversation. The ability use, with good 
pronunciation, everyday expressions German right after the 
first lesson undoubtedly made for increased confidence and in- 
terest the part the learner. 

The necessity rather sharp division between drill work and 
grammar called for this setup did not always find ready accept- 
ance, Some students would suddenly “see the light” some rule 
and ask for confirmation elaboration the drillmaster. But 
order carry out the experiment according plan, the drillmaster 
course had confine himself definitely his portion the 
task, sometimes with grim determination. While obvious that 
the whole experiment might have been invalidated any other 
procedure, should recognized that good deal genuine 
interest the work was thus killed. 

Finally, the text, which was originally prepared for the Army 
Training Program and can also used connection with phono- 
graph records, would need considerable revision for civilian classes. 
E.g., the directions for the proper use the book given every 
chapter are for college students largely superfluous. 

Concerning the final result the experiment feel that the 
absence any control group precludes the drawing far-reaching 
conclusions. the impression the writer that the intensive 
feature the program—10 hours week—was primarily 
responsible for whatever success can claimed for the experiment. 


University Michigan 


THE AURAL-ORAL SECTIONS THE UNIVERSITY 
MINNESOTA, 1944-45 


the academic year 1944-45 two sections beginning Ger- 
man were taught experimentally with the aural-oral method the 
University Minnesota. The achievements these sections were 
measured regularly and systematically the end the fall, 
winter and spring quarters, the basis national standardized 
tests against the achievements four parallel standard (i.e. tradi- 
tional grammar-reading) sections. full statistical study the 
work both groups throughout the year will published due 
course Miss Emma Marie Birkmaier the University 
Minnesota High School. The present report will present only the 
median scores attained the two groups the end the school 
year, i.e., the final examinations given the spring quarter. 

The students the experimental aural-oral sections had ten 
hours instruction per week for which they were given five quarter 
like the “standard” students the traditional sections 
five hours per week. the ten hours the aural-oral sections 
five were given demonstration classes (30-35 students) and five 
drill classes (15-17 students). During the first two quarters 
Rehder and Twaddell, Conversational German, was used the 
piece resistance with the usual mimiery-memorization techniques 
and structural explanations the demonstration hours and conver- 
sation pairs, the drill hours. Beginning with the sixth 
week reading material was introduced, twenty minutes the 
demonstration hour being allotted choral mimicry individual 
sentences read out the instructor, and twenty minutes the 
drill hour being allotted free discussion the content, etc., 
the material read the demonstration hour. was, course, 
necessary during the demonstration hours provide some explana- 
tions constructions, idioms, etc., but the whole the reading 
material was treated mimicry-memorization material with in- 
terruptions wherever possible for questions relating the material 
read the student’s own life and experience. 

The reading materials taken were the following: from the 
sixth the ninth week the first quarter, Fréschl, Himmel, meine 
from the end the fall quarter until approximately the 
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third week the spring quarter, Kästner, Die verschwundene 
Miniatur, this time Conversational German had been finished, 
that the balance the spring quarter could devoted entirely 
reading. Selections from Neuse, Wege zur deutschen Kultur (ap- 
proximately one hundred pages) were read give the student some 
“area” material. Concurrently with this text, Dahlstrom’s edition 
Thoma’s Lausbubengeschichten was taken up. The selection 
suitable reading materials is, course, most difficult problem. 
However, for purposes treating reading text the aural-oral 
manner, the “Miniatur” proved very satisfactory. 

The aural-oral sections had weekly tests, consisting compre- 
hension German statements read aloud only once normal 
conversational speed and, after approximately the fourth week, 
written translation English statements into German. The 
German and English statements were drawn from both Conver- 
sational German and the reading texts and usually presented 
form deviating from the original sentences. 

The tests given both standard and experimental sections 
the end the school year were: 

Grammar Test—ACE Cooperative German Test, Advanced 

Form Part III 
Reading Test—ACE German Reading Test, Form 
Aural Comprehension Test—University Chicago Language 
Investigation, German Aural Comprehension, Form 


The median scores the two groups for the three tests were: 


Standard Sections Sections 


Grammar 
Reading 525 
Aural Comprehension 32.5 


(The national norm median for students taking test No. after three semesters 
college German 50.1) 


These results, course, have only relative value. However, 
pending completion the statistical study referred above, 
may not amiss venture few “guesses” the general impli- 
cations the median scores attained the two groups. 

Grammar Test. would seem that the fact that the standard 
sections attained median only nine points higher discipline 
which they received systematic and thorough training weakens 
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the claim that formal grammar study primary importance. 
must pointed out that the grammar test, which based upon 
the traditional devices grammar teaching, favored the students 
the standard group. 

Reading Test. The experimental students achieved median 
only 2.5 higher than the standard students. Nevertheless, the fact 
that the experimental students without systematic grammar training 
were able read least well the standard would 
seem point favor the aural-oral method. necessary 
point out that the treatment reading matter without recourse 
systematic grammar and translation offers especial difficulties 
and that additional experience must gained before the most 
efficient techniques can established. The experimental sections 
had proceed entirely and error basis. 

probably worth noting also that the Reading Test which 
was given largely based upon literary matter traditionally read 
standard German classes, whereas the reading materials used 
the experimental classes emphasized practical, every-day vocabulary 
with fair amount stress the more technical aspects 
modern civilization. may fair assume that the Reading 
Test—while means easy for the standard group—certainly 
did not favor the experimental students. 

Aural Comprehension Test. This test was only recently 
developed the Language Investigation Office the University 
Chicago. comparative norms are therefore available. While the 
vocabulary content this test very general nature, thus 
not favoring either group, obvious that the experimental 
students had advantage here owing the character the work 
which they did throughout the year. this connection, however, 
the question should raised whether from the general viewpoint 
learning language not more desirable have greater 
ability understanding, which the experimental students had 
(median 14.5 above median standard group), rather than 
more thorough grasp grammar which the standard students had 
(median points above experimental median). 

should noted, moreover, that the experimental students 
acquired respectable elementary speaking ability German, 
factor which way taken into consideration the tests 
given. 
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All the above considerations are, course, subject modifi- 
cation the following factors: 

Time spent class. The experimental students had ten hours 
per week, the standard students only five. continues matter 
debate whether standard students put anything approaching 
the two hours per home study suggested the University. 
certain that the standard students were required con- 
siderable amount written work, such workbook exercises, 
translation sentences, etc. Not single piece outside written 
work was required the experimental students all year. can, 
moreover, vouch for the fact that the experimental students, for 
whom outside study was officially optional, did very little it. 
When invited them tell frankly how much time they 
devoted German daily outside class, most them specified 
fifteen minutes, few half hour, still fewer said hour, and 
one two hopeless cases claimed they spent two hours. should 
judge that the overall average for daily outside study the ex- 
perimental classes was certainly not above twenty-five minutes. 

may therefore fair assume that the small amount 
time devoted outside study counterbalances fair measure 
the gain which the experimental students derived from the extra 
time class. 

Motivation the part both students and teachers. 
undoubtedly true that fairly large number experimental 
students were genuinely interested the aural-oral method such. 
However, number premedics and students other technical 
fields enrolled the experimental sections well. should 
noted that one the experimental classes was the only section 
Beginning German offered the afternoon, thus very likely 
recruiting fair share its enrollment from students unable 
fit German into their morning schedules who were willing, 
obliged, put extra hour class time order able 
take German all during the year. 

must conceded that the teachers the experimental sec- 
tions were definitely enthusiastic about their work. the other 
hand, cannot denied that spirit rivalry soon developed 
the part least some the teachers the standard sections. 
Many the students the standard group were aware 
“competition” between themselves and the experimental classes. 
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may impossible determine what extent the enthusiasm 
prevailing the experimental classes was counterbalanced the 
redoubled efforts and conscious competition the standard classes, 
but the latter definitely existed. 

Language Aptitude. The forthcoming statistical study will 
disclose which the two groups possessed the greater language 
aptitude the basis the Iowa Language Aptitude Test given 
all students Beginning German the fall 1944. preliminary 
survey indicates that the students, anything, 
possessed lower language aptitude than the standard students. 
preliminary survey the scores attained the two groups the 
ACE College Aptitude Test indicates that the median the 
experimental students may turn out approximately ten points 
lower than that the standard students.) The experimental sections 
impressed their instructors being average classes every respect. 

While the time and motivation factors may have favored the 
experimental classes, cognizance must taken other factors 
which doubtless disfavored them: 

Materials and techniques used the experimental classes are 
very recent origin and must carefully developed over 
period years before they can considered efficient, relatively, 
the methods and devices used standard classes which have 
been tried and tested for generations. 

Loss students the Armed Forces accelerated somewhat 
the normal shrinkage enrollment toward the end the school 
year. Owing the nature the experimental classes, they had 
closed after their formation the fall and new students 
could admitted succeeding quarters was possible with the 
standard sections. Both from desire maintain fairly re- 
spectable enrollment the experimental classes and from quasi- 
religious belief that the long run anybody all could learn 
language the aural-oral method, few loafers and incompetents 
were allowed continue the classes beyond the point which 
they would almost surely have been dropped from the standard 
sections. obvious that these students wasted valuable class 
time and did very little toward producing creditable class average. 
normal times, these conditions naturally would not exist. 

conclusion may said that the results achieved the 
experimental classes justify the aural-oral method approach 
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language study. The experimental students learned read 
well the standard students; they acquired elementary speaking 
ability which the standard students did not possess; and they were 
able understand the language considerably better than the 
standard students. The achievements the experimental students 
fell below those the standard students only formal grammar. 
Hence the value formal grammar study would seem 
doubt. 

due time the aural-oral method will doubt have far- 
reaching effect upon instructional methods language teaching. 
The method probably will not be, nor perhaps should be, the 
only one for all students, but may become the method for some- 
thing the neighborhood half the students studying languages. 
unquestionably provides genuine and stimulating educational 
experience which students standard language classes rarely 
become aware. Language teachers will not brush aside without 
investigating its possibilities. 


University 
Nore. Dr. Meessen has meanwhile transferred from Minnesota 


Wisconsin. 


THE SEMI-INTENSIVE COURSE NORTHWESTERN 


THERE doubt that the Army language programs have yielded 
astonishing results the teaching the spoken language. Thou- 
sands Army personnel are enthusiastic about this “new” method 
and have been asking the question, “What effect will this type 
teaching have upon college language courses?” Though widespread 
publicity has created some false impressions, has aroused intense 
general interest from the layman the college president, The 
language teacher, even the skeptic, recognizes this impetus given 
the teaching modern languages. aware the challenge 
which the intensive teaching languages has given him and would 
welcome the opportunity meeting it. 

The modern language departments Northwestern were given 
this opportunity the Fall 1944 when the College Liberal 
Arts put into effect its new B.A. program.’ The administration asked 
for the best possible language course, assuring its full support. 
The German course was planned Mr, Flygt and myself and is, 
the main, based our experience two German Civil Affairs 
Training School (CATS) classes and subsequent experience 
with three Japanese CATS classes where found myself good 
deal closer the problems teaching and learning foreign lan- 
guage than the German CATS, since studied Japanese under 
much the same conditions the student officers. 

planning the revision content and teaching techniques 
the traditional German course, did not consider change the 
type intensive course which, with corresponding increase 
class hours, attempts cover one semester what was formerly 
taught two. Such course requires concentration the lan- 
guage the expense other basic subjects which the student 
must take. Northwestern have been teaching such course 
during the summer sessions when concentration one subject 
possible. 

Nor did consider the adoption the general organization 
the Army course such, because there are least two reasons 
why the Army plan cannot duplicated toto peace time 
campus, namely: High standards could attained and main- 
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tained and the maximum utilization class time was possible, 
since the student could any time promoted demoted 
section the level with his ability. The Army language texts 
were prepared solely for the purpose helping the student acquire 
facility understanding the spoken language and expressing him- 
self orally the language. The ultimate objective the revised 
foreign language instruction Northwestern was obviously 
the attainment reading knowledge, because according 
the new B.A. program the Junior and Senior student will re- 
quired collateral reading social and physical science 
courses the foreign language has studied during his first two 
years. 

has been stated that the ASTP students acquired considerable 
facility reading through their study the spoken language. 
view the intensity which could sustained throughout the 
course, not question the truth this statement. What has 
not been stated, however, that the student soldiers would have 
been, don’t know how many times more efficient reading, had 
the intensive course been devoted only training reading. 
know that one can learn read language without being able 
speak word it; that more difficult and much more time 
absorbing learn understand and speak than read 
language; that the difference vocabulary between the spoken 
and the written language makes impossible teach both speaking 
and reading simultaneously for any length time. (By speaking 
mean actual conversation the give and take two more 
persons speaking idiomatically about matters everyday con- 
cern. speaking not mean use the foreign language for 
the purpose asking and answering questions about the content 
text.) therefore, seriously question the wisdom intro- 
ducing the unmodified Army language course into the college lan- 
guage program because speaking aids reading. 

the other hand, realized, course, that would 
folly not include the revised college course the most striking 
feature the Army program, which perhaps best described 
the statement made almost every officer: can say more 
this language after two three weeks study than could after 
having studied for four years.” For can enable our students 
express themselves foreign tongue—no matter how simply 
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—after few weeks, shall have done much toward giving them 
excellent motivation for the study foreign languages. 

the following shall describe detail the semi-intensive 

German course the B.A. program which has been effect for 
three quarters under the direction Mr. Flygt. The reader will 
easily recognize those features the Army instruction which 
have considered applicable college course. 
Objectives. The ultimate objective the semi-intensive two-year 
German course make the student independent the use the 
language and thereby create the desire the student continue 
the use the language his own initiative. This hope achieve 
accomplishing the following subsidiary objectives. (a) The student 
should attain reading knowledge which will enable him make 
effective use German his contact with various fields learning. 
(b) The student should acquire fair degree facility compre- 
hension and expression the spoken word, the ability 
understand native speaker and express himself matters 
everyday life. (c) The student should integrate his knowledge 
the language with knowledge the people, their background, 
and their culture. 


Means. 
Organization. 


Basic Structure. The course open only students who 
follow the B.A. program and carries four hours credit 
per quarter. During the three quarters the first year 
the course meets seven? hours per week which two 
are used analysis periods and five practice periods. 
During the second year the course meets eight hours per 
week which four are used analysis periods and four 
practice periods. The analysis periods are devoted 


addition the instruction foreign language, every student the 
B.A. program takes the course “Nature Language” during his first year 
(one hour per week). The course deals with topics such Language families, 
Elements sounds, Sound changes, Word formations, Grammatical structure, 
Change meaning, etc. The Analysis instructors the foreign language 
courses are charge discussion groups which are made students 
studying the same foreign language. This arrangement makes possible close 
correlation between the two courses, outstanding feature the new B.A. 


curriculum. 


bt 


SEMI-INTENSIVE COURSE NORTHWESTERN 


explanation grammatical principles, 
progress, and presentation area subjects. The 
sections are drill sections and are conducted exclusively 
German. The number students limited twenty- 
five the analysis sections and ten the practice 
sections. 


Homework. Since the major portion the students’ learn- 


ing accomplished the practice sections, homework 
should not exceed two hours per week the Freshman 
year. the Sophomore year approximately four hours 
per week study may required. 


Staff. The analysis periods are charge teacher 


conversant with the methods employed the course, The 
practice periods are conducted native bilingual 
speakers. The normal teaching load for the assistants 
ten hours per week. order assure close integration 
between the analysis and practice sections, one person 
charged with the responsibility for the entire course. His 
duties, particular, consist hiring and training the 
assistants, supervising the analysis and practice sec- 
tions, preparing weekly work schedules, administer- 
ing tests, and, consultation with the cooperating 
instructors and the assistants, determining grades. 
compensation for the time devoted the direction the 
course his teaching schedule reduced the basis 
one hour for each four hours supervised language 
activity. 


Equipment. not use any special equipment except 


maps, illustrations, etc. have had sufficient experience 
with phonograph recordings the German CATS classes 
convinced that recordings are little value for 
classroom work native speaker charge the 
practice sections. 


Content. 


Text. The text for the two-year course being prepared 
Messrs. Spann and Flygt, and myself under the title 
Modern German Course. The material mimeographed 
and copyrighted Northwestern University. 

Grammar. The systematie study grammar delayed 
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until the fourth quarter. During the first three quarters 
the study grammar limited the discussion gram- 
matical principles arise connection with the 
work done the practice sections. 


Conversation. The material the first two quarters 


such nature and planned that lends itself readily 
oral expression matters everyday life. Incidentally, 
the oral approach maintained throughout the six quart- 
ers. 


Reading. From the fourth through the sixth quarter em- 


phasis given intensive reading non-fictional prose 
representing various fields interest. The practice ranges 
from stress accurate translation training reading 
for content. order enable the student acquire 
large vocabulary possible, the reading material 
presented various forms, ranging from bilingual texts, 
interlinear translation selected words, footnotes, and 
ultimately unedited texts after training the use 
the dictionary has been given. During the last three quar- 
ters extensive practice the building vocabulary 
provided. 


Area. Talks area topics form integral part the 


language study. During. the first year, approximately 
seven hours per quarter the analysis time are devoted 
talks dealing with geography, history, and the people. 
During the second year, approximately ten hours per 
quarter are devoted talks music, art, science, phi- 
losophy and literature. These talks are given English 
qualified members various departments the school. 
Throughout the year the instructor charge the analy- 
sis sections devotes brief periods the discussion 
current events Germany. 


Language Field Trips. From the third through the sixth 


quarter practice period occasionally devoted 
visit the library order acquaint the students with 
reference books, scientific publications, etc., short 
excursion within the city, when native speakers accompany 
two three students and carry conversation gen- 
eral topics German. From time time all students 
assemble and are given the opportunity participate 
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program consisting German songs, skits, and brief 
talks. 


opinion our revised two-year German course has definite 
advantages over the traditional college course. More frequent 
contact with the language smaller classes affords the student 
more practice hearing and speaking. obtains better com- 
mand and actual feeling for the language through better utili- 
zation his study time which now devoted oral practice 
the classroom, His ultimate achievement reading far superior 
because the time usually consumed the laborious task looking 
words has been more profitably utilized the substitution 
bilingual versions for the traditional glossary editions. The text 
used much more mature from start finish than the texts ordi- 
narily used. The instruction more personal, more colorful and 
broader scope. All these features much give the student 
better motivation for the learning German. 

for disadvantages should list literary texts are read 
class during the first two the other hand, have 
given the student far greater facility the language than was 
previously possible. Reading literary material will possible 
with greater ease and more enjoyment either third-year class 
private study. The increased number hours (seven 
eight instead four) which the student spends the classroom 
may well cause complaint those students. This disadvantage, 
however, compensated the fact that homework for the language 
course reduced proportionately, and the student’s sense 
increased achievement the handling the language. From 
administrative point view must reckon with the additional 
expense the form salaries for assistants and the loss certain 
number hours classroom teaching the part the person 
charge the program compensate for time consumed direct- 


ing the course. 
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BRIEF REPORT INTENSIVE, SEMI-INTENSIVE, AND 
SPECIAL COURSES GERMAN THE 
OHIO STATE UNIVERSITY 


REINHOLD NORDSIECK 


For many years before the present international crisis 
awakened renewed interest modern foreign languages this 
country the Department German the Ohio State University 
offered special courses for students more than average linguistie 
ability. The present expanded program special courses German 
the result the experience the Department German with 
the intensive courses which were offered under the Army 
Training Program. was quite evident those who taught this 
program that the chief advantage the intensive course com- 
pared with the conventional one lay the concentration the 
student’s time and interest the language during the critical 
phases its acquisition. After the military program ceased, two 
types experimental courses were offered the regular curriculum. 
From the beginning was obvious that only very few civilian 
students would able spend much time language courses 
the Army had demanded the soldiers assigned the Foreign 
Area and Language Program. Two types courses were, therefore, 
organized: “intensive” course, which demanded all almost 
all the student’s time, and “semi-intensive” course, designed 
for those who were following normal curriculum. 

The intensive course actually the first course given under 
the Army Specialized Training Program minus, course, the 
military tinge. The class meets three hours day, five days week. 
Some additional practice afforded common luncheon table. 
The material covered about that the first, second, and third 
quarters under the conventional plan. The student granted fifteen 
quarter hours credit (the equivalent ten semester hours) for 
the satisfactory completion the course. the conclusion the 
course the student may obtain additional five hours credit 
passing the proficiency test for the fourth quarter. The minimum 
number students admitted six, the maximum twelve. Students 
are admitted the basis their general intelligence and interest 
languages. This course has been given twice, once the Sum- 
mer Quarter, 1944, and once the Summer Quarter, 1945. both 
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cases the the students presented few difficulties, for all 
were volunteers who desired knowledge the language for quite 
definite reasons. 

The semi-intensive course parallels the conventional first year 
language instruction. the Ohio State University the con- 
ventional course meets five hours week, while the semi-intensive 
course meets ten hours. Both courses carry the same credit, five 
hours the quarter, fifteen hours the year. The first class this type 
was organized the year 1944-1945. Students were asked volun- 
teer for one section limited fifteen members. Enough volunteered 
organize four sections. However, selection based general 
intelligence scores was made and enough chosen form two sections 
fifteen each. the third quarter because lack sufficient 
instructors the two sections, reduced now total twenty- 
four, were combined. This was frankly makeshift. the begin- 
ning the semi-intensive course good deal the learning 
pronunciation, forms, vocabulary, and idioms was concentrated 
the second daily class hour, thus shortening some extent the 
amount outside preparation necessary for the following day. 
Reading connected texts was introduced after about the fifth 
week. this point the amount time spent outside preparation 
was approximately the same the conventional class. 

The advantages the semi-intensive course, compared with the 
conventional five hour course, are, course, obvious. great deal 
the student’s study done under control; contact with the 
language twice long; has more frequent opportunity speak, 
write, and hear the language; begins the reading con- 
nected texts much sooner. the twenty-four students who finished 
the year’s work only three failed qualify for additional five 
hours credit examination. 

During the present academic year the semi-intensive course 
being delayed until the beginning the second quarter because 
the heavy increased This may have definite ad- 
vantages. While the amount time spent the student the 
course shortened one third, will possible make more 
careful selection talented and interested students. 

The semi-intensive course has definite advantages over the 
intensive course. can more readily accommodated the re- 
mainder the student’s program, demands little more the 
student’s time than the conventional course, since the second hour 
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instruction definitely shortens the student’s outside work the 
beginning the course least. does definitely accelerate and 
intensify the student’s learning the language. The intensive 
course, conducted the Ohio State University, value only 
highly talented and intensely interested students. For the average, 
even for the good student, the dosage too concentrated. fact 
for the moderately capable student the instruction may too 
concentrated economical. The average and the merely good 
student would profit more the semi-intensive course, his 
interest the language not particularly intense, the con- 
ventional classes. The intensive course particularly valuable for 
those highly qualified students who must obtain thorough knowl- 
edge the language either for its own sake for its value 
their other studies pursuits. enables them enter the inter- 
mediate and advanced phases the language and literature instruc- 
tion more rapidly and perfect themselves the use the 
language much earlier date their academic careers. 

addition the courses, described above intensive, and 
semi-intensive, perhaps only for want better term, the Ohio 
State University has offered for the last fifteen years “Special 
Course Elementary German,” which intensive nature 
the newer courses. This course parallels the conventional first, 
second, and third quarter classes,.grants the normal fifteen hours 
credit plus five additional hours the student excells his work. 
The course designed cover the work four quarters three. 
contrast the semi-intensive course meets only five times 
week. Only beginning students who pass English Grammar 
examination with high score are admitted. the vast majority 
cases those who make high score the English Grammar 
examination also have very high intelligence score. Almost all 
the students this “Special Course” have had more than the 
average previous experience languages, particularly Latin. 
The average enrolment about twenty. The essential grammar and 
vocabulary are covered rapidly and the class begins the intensive 
reading text literary merit during the second half the 
first quarter. This course, particularly when followed more 
advanced reading, composition, and conversation courses, 
our experience the most thorough device for acquiring the language 
now available superior students. the same time the most 
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economical the student’s time and involves him fewer schedul- 
ing difficulties. 

developing this course well the Army language 
program the staff the Department German tried avoid 
committing itself any doctrinaire theories, whether old new. 
avoided using “informants,” for felt that well trained teacher 
ought able accomplish more than native speaker not 
trained the profession. Nor did embrace the older and newer 
more less exclusively oral conversational methods. The depart- 
ment felt that the chief aspects language, speaking, aural com- 
prehension, reading, and writing can not isolated. held that 
the student who had read the most and thus acquired the largest 
passive vocabularly and had studied the grammar most thoroughly 
would under rigid training and practice acquire the most competent 
active use the language. Conversely, oral practice and writing 
are the best devices for fixing the newly acquired syntactical pat- 
terns and vocabularly. But again, all discussions method- 
ology, the question who using the method vastly more 
important than the question “What method using?” 

All the courses described above, intensive, semi-intensive, and 
special, have this advantage over the conventional course: the 
contact with the language either more intense, thus enabling the 
student progress more rapidly, the amount time during 
which the student contact with the language increased, thus 
leading similar result. These courses can never and should never 
completely replace the conventional type, for great many the 
average and certainly the below average students have neither the 
ability nor the interest pursue them with sufficient success 
warrant the abolition the conventional language courses. But for 
the student whose interest foreign languages greater than the 
average and who has somewhat more than the average aptitude, 
courses the type described here are definitely great 
the larger colleges and universities which excellence instruc- 
tion constantly being threatened tremendous enrolments these 
courses can help stem the rising flood mediocrity teaching 
and learning. 
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AUDIATUR ALTERA PARS: REPORT FROM THE 
UNIVERSITY PENNSYLVANIA 


Hersert 


QUIETLY, among student body greatly reduced number because 
the stirring world conditions, small group fifteen boys and 
girls embarked the early days November, 1944, upon new 
“adventure” their life. They were taught foreign language, 
not the “traditional” manner academic language instruction 
but “intensively;” through the conversational-inductive approach 
language study, they were trained the command the 
SPOKEN word. 

The Administration the University Pennsylvania had ap- 
proved the recommendation the Department Germanics that 
full year’s course along the method used the ASTP estab- 
lished experimental basis determine its merits part 
the With the experience gained the instruction 
the various Army contingents fresh our mind, the course 
really offered language-minded young civilians precious op- 
portunity strive, under guidance and supervision, for mastery 
conversational German. The following shall serve analysis 
the “struggle” that was carried this Department cor- 
relating all our efforts and directing them toward the one particular 
goal which was achieved appreciably possible: “Sprechen 
Sie Deutsch?”—“Jawohl!” 


AIMS: Wort und Sinn 


must borne mind that incorporating this intensive in- 
struction our curriculum did not all portend the eventual 
replacement the traditional instruction this new type 
course. The experimental first year section, with its class-contact 
hours per week (MTWTF from 9-11), could chosen alterna- 
tive the regular first two years instruction, any student 
any major, from the freshman-sophomore level and, preferably, 
without any previous training Thus, freshman, taking 


This recommendation was prepared committee our staff members 
July 24, 1944, and supplemented July 27, 1944. The author this 
article wishes express his gratitude his colleagues for permitting him 
incorporate part the recommendation this report. 
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our experimental section and continuing for another year attend 
one the regular third year sections, would able complete 
the entire group requirements four semesters. More- 
over, preparing tentative roster scheduling the intensive section 
and such other group work and electives freshman will ordi- 
narily take, developed that, with the cooperation other De- 
partments, (1) the new plan did not deprive student the 
privilege choosing many subjects heretofore, (2) all re- 
quired work could finished the end the sophomore year, 
and (3) comfortable margin favor the major was also gained. 

Due the fortunate arrangement for increase instruction 
time—the foremost directive the Army, remember—two 
additional advantages, which the ASTP enjoyed, took effect almost 
automatically. (1) Most desirable beginners’ courses con- 
Our intensive course offered total 300 hours within 
eight months. (2) The time hitherto devoted speaking, reading, 
and writing could reapportioned favor our objective. The 
latter was task for the staff members solve,—to place greater 
emphasis class work and less home study not encroach 
upon the portion freedom vital the students their pursuit 
other activities. Finally, regarding restrictions the size the 
class—the Army’s directive “of crucial importance”—it was felt 
that our civilian co-educational section need not necessarily limit 
itself membership students; could comfortably ac- 
commodate 12, but not more than 15, not imperil our ulti- 
mate goal. 

The course was maintain all the objectives liberal arts 
education. the credits recommended, (first term) were 
counted toward electives and the remaining (second term) 
toward group requirement languages. the whole, the tradi- 
tional system credits and group requirements the University 
Pennsylvania was not disrupted the establishment GER- 
MAN 1-IL. 


PROCEDURE: Kraft und Tat 


For obvious reasons, was impossible conform all details 
instruction the system the ASTP.? Our program was under 


Survey Language Classes the Army Specialized Training Pro- 
gram, the Report Special Committee, prepared for The Commission 
Trends Education. New York, 1944. (Quoted ASTP Survey.) 
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the SUPERVISION one the senior staff His major 
obligation was synchronize the various stages the work that was 
done class and home during the entire year: 

Conversational Drill. 

Theoretical Presentation Grammar and Grammar Review. 

Prepared Reading and Sight Reading. 

Composition. 

Quizzes and Examinations. 

was his responsibility see that the progress our 
“trainees” was continuous all times. All four instructors, mem- 
bers our Department (three “natives” the first term and one 
additional “American-born” the second), shared the “academic 
burden,” such preparation the quizzes, decisions the reading, 
examinations, and the like. make the supervision truly effective 
and exercise tight control over the progress, the staff mem- 
bers, engaged the project, met regularly once week plan the 
work for days ahead, Actual work done class meetings was re- 
corded scrupulously, hour per hour, the “logbook” provided 
for that was not all surprising note how re- 
markably helpful the experience, gained the ASTP, was the 
preparation our own program. actually made possible 
conform nearly the letter the original objectives submitted 
the Administration for consideration. 

The ROSTERS which were prepared for instructors—not 
advance for the entire year, but from time time when 
thought advisable have the instructorial staff members rotate 
office for the benefit the students (two different instructors 
each day)—turned out follows: 


Weekly hours in 


First Term Ist and 2nd 
rotation period 
Mr. A: Theoretical presentation of grammar, conversational drill ...... 2 3 
Mr. B: Conversational drill, presentation of grammar, prepared reading 4 4 
Mr. C: Conversational drill, prepared reading ...........+eeee+eeee8 4 3 
Weekly hours in 
Second Term ist, 2nd, 3rd 
rotation period 
Mr. A: Prepared reading, sight reading, conversational drill, grammar 
Mr. B: Presentation of grammar, grammar review, prepared reading, 
conversation, composition 2 5 
Mr. C: Conversational drill, prepared reading, sight reading .. 2 2 3 
Mr. D: Conversational drill] 2 


Professor Otto Springer—He was assisted Messrs. Gorr, Mauderli, 
and Peisel. 


4 


REPORT FROM PENNSYLVANIA 


Selection the TEXTBOOKS did not prove difficult. the 
intensive section could chosen alternative the regular 
sections, deemed advisable use, much this was feasible 
view the nature the course, the same, least similar, 
material. 


First Term 
Graded German Readers (Book Two) Peter Hagboldt 
Lausbubengeschichten (Ludwig Thoma) Dahlstrom 


Second Term 


Simple Writing and Speaking German Pope 


The foremost problem which confronted the year began 
was the CLASS INSTRUCTION. required, more than ever, co- 
operation and common effort, patience and undaunted faith. 


Conversational eight hours drill per week 
constituted far the major part instruction during the first 
four months. study Sag’s auf deutsch reveals four major oper- 
ations which, when faithfully carried out, will for the student 
what the title claims can. agreed the following procedure: 


Aside from developing aural comprehension the foreign word, two 
the operations—“Beschreibung” and “Gespriich”—definitely serve the special 
purpose acquiring pronunciation, the primary function conversation, 
through the process imitation. Thus, the drillmaster will read sen- 
tence after sentence, and having the students repeat orally (with the books 
closed), individually and chorus, what they have heard, will able 
help them and improve their pronunciation. Special care given 
rhythm and intonation the case the Gespräch where memorization 
plays important part. the beginning the fifth chapter, definite parts 
the Gespräch are assigned individual students—We were aware that 
this process would require, first, infinite patience, and the order was 
proceed slowly, with painstaking care. 

describing the “Illustration,” the students’ linguistic resourcefulness 
will taxed the conversation which carried between them 
and the instructor, among themselves. 


i 


THE GERMAN QUARTERLY 


became once apparent that these three operations the 
German language could employed effectively and exclusively, 
while the use the English language was confined the 


“Wortschatz” where anticipated questions, especially the part 
the more competent and alert students. The vocabulary is, course, 
committed memory, the more unusual words being excluded. 


This plan was carried out faithfully the two “drillmasters,” 
beginning the very first hour instruction, and spite the 
fact that they were some extent handicapped their efforts 
because the comparatively low scholastic standing few mem- 
bers the However difficult the task was, every step re- 
sulted improved pronunciation the part the more promising 
students, which assured that they, sooner later, with their 
memory strengthened continued practice the foreign word, 
sentence, and thought pattern, would able engage simple 
dialogue even make attempt carry conversation about 
topics not related those the 

After the completion Sag’s auf deutsch, the conversational 
drill was continued discussions the Fabeln and Rätsel. stress 
aural comprehension, these short anecdotes were first carefully 
read, sometimes twice, the instructor and then retold the 
class members who this manner were exposed crucial test 
their comprehension well their oral efficiency. 

the second term, Conversational German proved addi- 
tional stimulus. Oral drill was carried connection with the 
German sections, while the translation from the English the 
German was usually done one student and repeated orally 
the entire group. Conversation the four weekly hours this 
term was still further expanded introducing topics general 
interest and more touch with actual life that active practice 
the foreign word, constructive factor the process forming 
speech habits, was never unduly interrupted. can safely as- 
sumed that the ever frequent conversational drill and the constant 
memorization the Gespräche from the very beginning the 
course laid the foundation for the far better than ordinary pro- 


further details regards class membership, see Chapter Results. 
author actually had frequent occasion observe such attempts 
outside the classroom. 
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nunciation and the ready facility every-day conversation which 
the students had acquired the end the year. 


Theoretical Presentation Grammar and Grammar Review. 
—Two hours per week were set aside during the first term, and ap- 
proximately one hour per week the second term. the ASTP, 
our drillmasters never transgressed the bounds their province 
and left the explanation the grammatical phenomena, the “train- 
ing facts,” entirely the man charge. 

Now, close examination the grammatical considerations 
offered, e.g., the first three chapters Sag’s auf deutsch and 
Shorter College German, reveals the following happy truth. 
the progress per lesson both these books was decidedly favor 
the former, the presentation grammar took on, for large 
part, the character explanation the many speech forms 
which had already been used the conversational drill and which 
were now given renewed attention the translation exercises 
the end the various lessons. This could observed even the 
subject “reading” which was begun long before the grammar 
was brought conclusion. Students appeared recall certain 
constructions and happily found confirmed “law” what seemed 
matter-of-course before. These were moments which did not fail 
leave lasting impression their memory, The fact that gram- 
mar many imstances was deduced from actual speech and that 
its functions, once recognized, were applied satisfactorily “com- 
position” later on, happily united all stages the work 
harmonious whole. 

these grammar sessions, which were conducted English, 
kept pace with the regular sections. about the middle the 
second term, Shorter College German was finished. During the 
grammar review sessions, the function the relative pronouns, 
prefixes, cases, etc., was once more thoroughly investigated order 
impress again upon the students’ mind the all-important subject 
structural characteristics the language they were learning. 
Considerable time was spent the subjunctive forms and, above 
all, the adjective declension which, the way, proved 
the greatest stumbling block throughout the 


pamphlet booklet dealing exclusively with this phase the 
German language may welcome addition the text material the 


market. 
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Prepared Reading and Sight part the 
instruction was not introduced until about the end the third 
month. The time-honored method “Read and translate, please!” 
had employed first make certain that translation 
did not turn into guesswork (Lausbubengeschichten, Die Geschichte 
von Kalif Storch, Immensee). Later on, this method was abandoned 
favor greater speed and, combined with sight reading, 
favor comprehension the text (L’Arrabbiata, Zwölftausend). 
That say, only the more difficult parts were translated for the 
sake absolute clarity; easier passages did not call for such exer- 
cise and could dealt with orally asking questions relating 
ine content, and eliciting answers—in German, sure! 

true that the demands here made upon the students were 
severe, especially regard the vocabulary when memorization 
taxed their endurance and capacity rentention the utmost. Yet, 
had retain and realize the fundamental truth that for the 
building the “foreign-language-house” the vocabulary, the “tools,” 
were just essential the grammar, the “blue-print.” was, 
course, different the case sight reading where the students’ 
repertory vocabulary could tested well their ability 
recognize involved construction. All passages were read aloud. Trans- 
lation was strictly idiomatic. Quality was not sacrificed quantity. 

The reading per meant wholesome practice pronunciation 
and, the last analysis, helped the students’ active com- 
mand the such conclusive results noted the 
Survey’ were perceptible our group. Experience does not bear 
out the argument the Survey Group that good reading knowledge 
stems from active familiarity with the colloquial spoken form 


expressions “Gott grüß’ dich,” “wir lesen auf gut Glück” 
(Immensee), “die Sonne ist noch nicht heraus” (L’Arrabbiata) could often 
heard when students ventured talk one another before after the 
class meeting; or, “wenn ich mich recht erinnere” (L’Arrabbiata), “ich kann 
mir darunter nichts vorstellen” (Zwölftausend) were used sometimes even 
humorous sense pretending lack memory ignorance. 

Survey, 18: “Emphasis speaking the language did not 
hinder, but rather helped, the The German Quarterly, Vol. 
XVII, November, 1944, No. Part 240 (Otto Springer: “Intensive 
Language Study Part the College Curriculum”): “It remains 
seen whether certain degree oral-aural mastery conducive speed and 
comprehension reading language, the experience the ASTP has made 
believe.” 
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language. The gap between the level the “colloquial form 
speech” and that the “literary best performances the educated 
élite” (to the study which were bound restrictions) proved 
too wide bridged without great 


translations revealed instantly whether 
not the facts grammar had been sufficiently digested assure 
recognition their various functions and whether not they could 
readily applied given conditions. Indeed, these sessions proved 
regular laboratory work, nothing less than honest striving 
for complete mastery the sentence pattern. Written work, 
first solely confined the translation exercises Shorter College 
German, found during the second term considerable extension 
Simple Writing and Speaking German, Ten chapters Part and 
six chapters Part were covered during the eighteen hours de- 
voted this work. The German text was examined orally with 
respect all sorts details, idioms, and sentence con- 
struction. Each written translation was read and carefully checked 
class, the more serious mistakes being explained the blackboard. 
This procedure was entire accord with the method employed 
our regular second year composition course. the end the 
term, eighty percent those students who finished the course cer- 
tainly showed that they had made good use their year ap- 
prenticeship and promised well our third year composition 
course they ever were attend it. 


Quizzes and Examinations.—All tests had coordi- 
nated that the students’ progress was always under control. the 
first term, the acquisition vocabulary and grammar was fre- 
quently tested short quizzes, especially during two-week re- 
view period which was introduced the third month instruction. 


*Both the ASTP and our program concurred making the students 
conversant with the language spoken the man the street. Reading 
literary material was excluded from the ASTP, although good deal was 
done “voluntary” basis. the training the ASTP was much more 
intensive character (17 hours per week class, for period nine 
months), may reasonably assumed that conversational practice included 
good number words literary style enabling the trainees read with 
good speed. They may also have become aware the differences modes 
expressions and thought which likewise contributed ready comprehension 
the texts read outside class. 
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Two major tests two hours each stressed original composition, 
translation, and grammar, while the EXAMINATION the end 
the term consisted two parts: 


WRITTEN test—(1) composition about 100 words given 
topic; (2) dialogue about 125 words; (3) two translation passages, 
one stressing grammar sentences translated from English 
German, the other being selection from the reader rendered 
into good idiomatic English. 

ORAL test—Each “candidate” was given chance five 
seven minutes interview display his strength weakness, his skill 
dilemma, vocal response several simple pre-arranged 
questions which were asked the three judges the “High-Court.” 


What wanted learn from the oral test was the degree ability 
our students had reached express themselves with fluency and 
reasonable accuracy crucial moment. Unprepared they were, 
all but one mastered the situation comfortably well and with good 
control over the spoken word. 

During the second term, aside from number short quizzes 
only one major test was given consisting original dialogue 
given theme, two passages translated from English German, 
and three passages selected from the readers. The FINAL EX- 
AMINATION for the entire year 


was arranged comparative basis (with provision for oral interview 
this time) establish whether the intensive section had actually reached 
within one year training the same level our non-intensive sections 
reach within two years instruction. 


Our claims that this could achieved found support written 
evidence: the gratifying results this examination. 


RESULTS: Betrachtung und Beschluß 


our “struggle” have had overcome the prejudices 
tradition for which not need apologize. The battle was 
fought earnest, with the greatest determination both sides, 
the instructors’ and the students’, holding firmly our purpose: 
Only practice can produce results. This was matter funda- 
mental importance from which could not deviate even the 
face number detracting aspects that showed themselves 
the course time: 

For reasons weight, selectivity assuring typical student 
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representation could not practiced, and the requirements 
for participation the course could not enforced. 

Not all the students who registered for the course were 
sufficiently gifted, language-minded enough, meet the 
demands. time went on, few members the group had 
shifted our regular sections, and few resigned. 

The draft, still being force, removed several from the 
group, among them, happened be, the most promising 
member. 

result the work done with the students who, either 
circumstances because personal ideals, found possible 
stand the “ordeal eight months,” the foregoing analysis could 
written. breakdown the work completed with them the 
300 hours instruction reveals approximately 


First Term 
108 h. for Practice in Conversation 
30 h. for the Presentation of Grammar 
12 h. for Prepared Reading 
150 hours (allowing about 8 hours for tests during the term), 


Second Term 


60 h. for Practice in Conversation 

18 h. for the Presentation of Grammar and Grammar Review 
54 h. for Prepared Reading and Sight Reading 

18 h. for Composition 


150 hours (allowing about 6 hours for tests during the term). 


Definite conclusions, which could drawn observation, 
might summed follows: 


Advantages and Disadvantages. 


practical knowledge the foreign language was the final 
reward. the course has fulfilled our expectations, there really 
nothing that compels believe that does not stand four- 
square against all opposing views. Both teacher and student must 
guided the innate power mind and will. keen sense 
rivalry fosters alertness mind, personality, and independence 
thought. All this creates the classroom pleasant atmosphere 
such everyone enjoys. 

The few “disadvantages,” which have become apparent from 
the discussion, are really only discrepancies that arose due pre- 
vailing conditions which made themselves felt the various prov- 


The above distribution hours arrived practical instruction nearly 
conforms the distribution suggested The German Quarterly, 239. 
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inces the course. Naturally, every other course, too have 
had our worries and regrets—it would not human had been 


Reaction the 

Our impression was that students took great delight the con- 
versational approach. This attitude became even more pronounced 
after the reading the more advanced literary text was begun 
and the struggle the acquisition vocabulary set in. this 
time, students were somewhat restless, and some objections the 
speed with which proceeded was raised. relief could always 
felt the oral sessions where the experience being able express 
one’s thoughts foreign tongue acted great incentive 
continued vigorous practice. All the students enjoyed the advan- 
tage close contact with the instructors, 

the grammar review sessions frequent requests were made 
for more practice the “present” subjunctive form which for some 
reason seemed have appealed the students more than the 
“past.” Word order was indeed very well grasped (including the 
position “nicht” and that the personal pronoun), perhaps 
due the constant special attention which was paid this particu- 
lar aspect all the time. general, cordial spirit prevailed revealing 
the students’ sincere satisfaction with the acquisition big fund 
knowledge. the end the coutse, they felt “at home” 
subject that half year before was them unexplored field. 


Findings and Recommendations the Faculty. 

Linguistic aptitude distinct prerequisite for the course. 
Admission the course should rest with the Department. 

Class membership should not exceed students. 

The time originally estimated for home preparation the 
program ten class-contact hours per week proved in- 
sufficient. 

Within one year, the intensive section covered the same 
amount text material (approximately 510 pages) the 
regular sections cover within two years, thus fully pre- 
serving the traditional aims our college course. 

addition that, students the intensive section attained 

appreciable oral control the foreign language. This 
control, believe, could even improved using text 
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material which approaches the requirements for such course 
more “systematically” than the material that was available. 
(New texts have recently appeared; they could given 
trial.) 

can arouse future “trainees” the honest desire 
continue using the language after the training, fact later 
daily life, then may appraise the course having 
fulfilled its basic purposes. 


The Administration. 


The results achieved the FIRST year experimental section 
justify incorporating the course the curriculum. They also justify 
the credits asked for the course. 

may permitted add: 

reap genuine profit from such course, SECOND year 
intensive language instruction would systematically de- 
velop what offered the first year. With still greater 
emphasis oral work, will unquestionably contribute 
conversational language proficiency, capability think- 

ing the foreign language, such most desirable for 
graduate students and future teachers. 

addition conversation, the SECOND year would in- 
clude extensive practice writing and would also widen 
considerably the scope reading, both the major field 
and otherwise, for the purpose gaining thorough com- 
prehension the foreign nation’s intellectual and material 
accomplishments. 

The TWO YEAR COURSE could taken advantage 
prospective candidates for the teaching profession. The bene- 
ficiary such procedure would none other than the 
Nation 


CONCLUSION 


The experiment, slightly remodelled ASTP, was worth 
remember: For number reasons, the transfer the various 


This doubt meant, although not expressly stated, the Recom- 
mendations the Survey Group, appended the ASTP Survey, 34. 

the current year, 1945-46, the course could not repeated, because 
teachers were not available. 


THE GERMAN QUARTERLY 


features the Army program the college curriculum was thought 
impractical, not impossible, many quarters. So, 
“Audiatur altera not noble philosophy? was not 
our mind merely “prove” the infallability method 
instruction (=ASTP) that undeniably produced good results, 
and, taking all advantages into account, could not fail so. 
The eternal cleavage between pretension and reality was 
bridged, and the results achieved our experimental intensive 
section recall our mind the wise counsel that “such thing 
the best method does not exist, and unwise pin one’s faith 
too strenuously any routine set dogmas. The capable teacher 
will always wish prove all things and hold fast that which 
personally finds good.”** Whatever pedagogical theory 
with all its modifications may employed, success ultimately 
depends the personality the man charge, the spirit and 
wisdom brings the classroom, his ability arouse and 
sustain interest, his sense value and love fair play, his 
patience and self-control. 


University Pennsylvania 


tragedy Medea, II, lines 199-200: 
“Qui statuit aliquid parte inaudita altera, 
Aequum licet statuerit, haud aequus fuit.” 
(Watson Bradshaw, The Ten Tragedies of. Seneca, with notes, rendered into 
English prose equivalently the idioms both languages permit. London, 
1902. 417: “The man, judge, who issues his decrees freely without 
hearing the other side the question, although may chance ordain 
what right, not acting justly.”) 
Calvin Thomas, Practical German Grammar. Fourth Edition, carefully 
revised and printed from new plates. New York, 1937. vi. 


THE INTENSIVE METHOD THE UNIVERSITY 
PITTSBURGH 


SHELTON 


view the fact that the term “intensive method” has sub- 
stantially the same number meanings the number institu- 
tions which was used the training military personnel 
under the ASTP the CATS, any discussion its use should 
preceded brief statement the features that were dis- 
tinctive any particular adaptation. the absence the promised 
“official” texts, when developed that troops were already the 
campus for instruction German, Modern Greek and Serbo-Cro- 
atian, emergency meeting the staff was called and members 
selected the authors the texts. the basis visit one 
the schools engaged the original experiments promoted the 
American Council Learned Societies, study the various Army 
directives, and attendance the Chicago meeting for institutions 
applying for Army contracts, plan was worked out that was used 
for the whole group ASTP courses, including Russian later 
date, and fer two groups Civil Affairs officers, The text consisted 
mimeographed sheets with sentences the foreign language 
the left-hand column, and the English translation the right. 
Weekly meetings decided what grammatical constructions should 
included each group lessons, and what items “area” 
information, what “situations.” Grammar was presented func- 
tionally only. The technique presentation was based primarily 
memorization through repetition and imitation, followed 
semi-free conversation, and eventually dramatization. Even when 
the greatly increased allowance time for the instruction was 
taken into consideration, the members the staff felt that the 
results obtained were almost literally miraculous. addition the 
fact that the majority the trainees spoke fluently and reasonably 
correctly, they also developed other skills that were not included 
among the objectives the course. While the pressure the Army 
program allowed time for statistical analytical studies, the 
explanation the results that seemed most likely the members 
the staff was the fact that there was complete mastery every 
linguistic item the texts, and corresponding muscular skill. 
Upon the termination the Army contracts the members 
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the Department Modern Languages decided unanimously that 
there was something the method that had produced results that 
would desirable our civilian teaching could identified 
and adapted the use less highly selected students who would 
not have the special incentive the military personnel. 

the spring semester 1944 intensive course Spanish 
was offered, using text written for the purpose according the 
plan mentioned above. The class was unselected, but limited 
membership sixteen. There were five hours class per week, 
which were limited the presentation and exposition 
material, and five hours drill with native speaker, “conversa- 
tionalist”, for which the class was divided into two sections 
eight. The results obtained with this experimental class civilians 
were entirely comparable those secured the military program. 
The only attempt specific evaluation was the administration 
the same standardized tests that are used for the placement 
freshmen. The scores showed that the average the class was 
considerable higher than would have been required for placement 
the third year college Spanish, and that, the basis the actual 
number clock-hours instruction, the performance the class 
whole was between twenty-five and thirty per cent higher 
the skills measured the test than that students taught the 
conventional method, with the ability speak additional. 

Similar courses French, German, and Spanish were offered 
the fall semester the year 1944-1945 order give the plan 
more adequate trial. Registration was disappointing and over-all re- 
sults were less satisfactory, although, both the interest aroused 
the students and their achievement, they were still superior the 
performance the regular classes. the end the semester, after 
careful study and prolonged discussion, was decided dis- 
continue the ten-hour course for the following reasons: (1) too few 
students can afford give ten hours (eight their time 
any one semester single course; (2) spite the number 
credits, too many the students were inclined consider 
“just one course” and give less than its proportionate share 
their time for preparation; (3) this type course seems accen- 
tuate the differences between superior and inferior students and 
makes the problem placement subsequent courses much more 
difficult; (4) the fact that the course was planned for one semester, 
and occupied more than half the students’ scheduled time during 
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that semester, made difficult integrate with the schedule for the 
remainder the year. 

During the spring 1944, largely use the time staff 
members who had been released the cancellation Army 
contracts, two five-hour courses German had been added and 
called “German the assumption that means concen- 
tration and the use semi-intensive method they could accomplish 
one semester what normally done year three-credit 
courses, This expectation was nearly realized, and the students 
made such good showing when put classes beside others who had 
had the full-year course that there seemed justification for the 
supposition that the essential features the intensive method were 
not dependent the greatly increased allowance time. During 
the spring 1945 the five-hour, four-credit course was tried again 
French, German, and Spanish, using the same type texts and 
substantially the same method, but devoting three days per week 
the class and two days the drill with the conversationalist. 
Placement tests were given the Spanish class only and showed 
average performance somewhat higher than that the classes 
that had continued for three hours throughout the year, spite 
the fact that memorization and simple dramatizations, with greater 
stress the speaking objective, had been included all courses 
the extent that other stated objectives permitted. Also, during 
the year 1944-1945 semi-intensive evening courses Portuguese, 
Russian, and Spanish had been offered, meeting for two two-hour 
periods each week, and using conversationalists when the size the 
class was sufficient warrant the additional expense. Compared 
previous evening courses, the results were revolutionary. 

The conclusion reached after study these various experiments 
was that the five-hour course, continued throughout the year, was 
better suited the situation the University Pittsburgh than 
the fully intensive course, and the recommendation was made and 
approved that hereafter the plan offering three hours class and 
two hours drill per week for four credits should the only form 
which elementary languages should presented day-time, 
campus classes. The principal advantages expected from this deci- 
sion are (1) the retention the gains resulting from the use the 
intensive method, (2) uniform program for all students studying 
elementary languages,(3) schedule load that will not make 
excessive demands the time the students, and will not 
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obstacle the election the language because confliet with 
other curriculum requirements (this important because the fact 
that the University Pittsburgh requires only two years foreign 
language for entrance, and none for graduation), (4) the year- 
course obviates the difficulties integration with subsequent courses, 
(5) the additional time makes possible include more adequate 
amount reading, which had been necessary restrict omit 
entirely the more concentrated courses; (6) the opinion 
several members the department the mere fact spreading the 
instruction over longer period time will make the results 
the study more lasting, the supposition that the learning 
language requires certain processes assimilation that can not 
hurried without loss. 

regard the matter reading and writing: what has already 
been said concerning the performance these students the 
placement tests indicates that the emphasis the speaking objective 
did not prevent them from acquiring grammatical knowledge and 
the ability read and understand. However, there phenomenon 
that was encountered with both the military and the civilian classes 
that have some diffidence mentioning, because seems contrary 
reason, accepted theory, and past experience; when written 
tests were given, requiring the transcription dictation, transla- 
tion into the foreign language, the answering questions the 
language, spite the fact that there had been reference 
orthography the teaching, blackboard work, and written 
exercises, practically perfect papers were not unusual, and all 
the papers were strikingly better than those that had received 
from students with whom had done all those things the past. 

Experiments with the intensive method have not been limited 
instruction the elementary level. Various devices have been 
used supplement the work reading courses the second and 
third years, with very satisfactory results. some cases, dialogues 
based incidents the texts were mimeographed and distributed 
the class. When they were memorized they served the basis for 
free conversation, for dramatizations the original theme, for 
extemporaneous adaptation variations the situation. Aside from 
the fact that was good practice, the students enjoyed this kind 
drill because gave them opportunity relax, show their 
originality, and have the stimulating experience making jokes 
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the foreign similar use was made printed conversa- 
tional texts, such the popular Kany series, groups students 
were encouraged work their own dialogues. 

far the University Pittsburgh concerned, the impress- 
ion that the intensive method affords quick and easy means 
learning language entirely false. quick only the extent 
that extra time allowed for the study, was done the various 
military programs, and most certainly not easy the sense 
that can accomplished without effort. the contrary, the 
student justice the course must spend least much 
time mastering every detail the text spent learning 
rules, declensions and conjugations under the old method, but the 
text vital and alive, and the recitation continuous and entertain- 
ing action; boredom has place it. for the teacher: must 
work never worked before, but there satisfaction his 
achievement and the visible results his efforts that more than 
compensates him for the hard work that must do. 


University Pittsburgh 


THE INTENSIVE COURSE PRINCETON 
BERNHARD ULMER 


language courses until 1943 had been scheduled for only 
three hours per week. the summer term 1943' acquired two 
additional hours—a total five hours—for courses the first and 
second term (German 101 and German 102); our intermediate 
courses (German 103 and German 104, for students entering with 
two three years German) were raised four hours. German 
105 still only three hour course; the next the sequence 
and the one which satisfies our present language requirement. 

was not until 1944, again the Summer term, that applied 
the elementary courses the Conversational method and the 
techniques based our A.S.T.P. experience. text Rehder and 
Twaddell’s Conversational German was used exclusively German 
101 and, conjunction with reader (Immensee), German 102. 
For German 101 there were three class periods which the material 
Division was taken up, and two drill hours which were devoted 
reviewing this material and learning the drill exercises Division 
II. For German 102 there were two hours drill the material 
covered Rehder and Twaddell two class hours. The third class 
hours was spent Immensee. 

the Fall term which followed (1944-1945) for the first time 
had course which is, believe, now generally regarded 
intensive course: course ten hours week. was given 
for those who had just finished our new course German 101 
which oral work was stressed. was called German 102-5 because 
was include German 105. Since had covered approximately 
half Rehder and Twaddell German 101, this book was continued 
and all Kästner’s Drei Männer Schnee was read and used 
basis for German questions and discussions. Students this 
intensive ten-hour course received credit for two courses. There 
were only ten students German 102-5 and this represented 
smaller-sized class than the five-hour courses (German 101 and 
German 102 which were offered simultaneously) but drill 
all courses did not exceed ten men and the average size was eight 
nine. The reader German 102 was Emil und die Detektive. 


"In contra-distinction the previous arrangement the academic year 
Princeton, the year has been divided into three terms sixteen weeks. 
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Since that Summer term ten-hour course has been given. 
With the Spring term from March July began experiment 
with seven-hour course German 101 and German 102, 
both courses Rehder and Twaddell was again the text. Two 
the three hours required outside preparation; the memorizing 
the material presented class was the work four hours 
drill laboratory was labeled our bulletin courses. 
These four hours were usually two meetings two consecutive 
hours (because schedule difficulties) often the evening. Our 
two 102 drill sections which for economy’s sake were eleven and 
twelve number proved too large beyond any doubt. The third 
class hour the week required outside preparation. German 
101 this was merely additional assignment Rehder and 
Twaddell, until saw that could profitably some reading, for 
felt that reading should begun earlier, i.e. German 101 also. 
During several weeks the end the semester, the third class 
hour German 101 was devoted Howe and Lieder’s First 
German Reader. German 102 the third hour experimented 
with presentation formal grammar and with reading. The text 
for this was Schreiber and Sahlin’s Minimum German. 

The Summer term, the moment writing, has retained 
the seven hours for German 101. now have, however, four 
single hours drill four different days the week. One class 
section large, containing thirty-six students, This was the result 
partly scheduling difficulties and partly desire ascertain 
whether large class sections might not successfully conducted 
they were balanced adequately small drill sections. large 
classes can this way made yield satisfactory results, then 
the criticism that the new method with numerous drill sections 
involves greatly increased teaching expense may refuted. are 
also experimenting with six hours German—three hours 
class and three hours drill with some outside preparation. 

self-evident that regard the somewhat differing pro- 
cedures these two years experimental character—necessary, 
undoubtedly desirable, but definitely experimental. view the 
fact that the experiment has not been sufficiently tested, would 
seem present difficult assess the value the changes, 
Princeton University 


THE INTERSESSION EXPERIMENT THE 
UNIVERSITY ROCHESTER 


Gray Hıre 


Tue University ROCHESTER, response the oral-aural trend 
modern language teaching, placed language houses the disposal 
the French, German, and Spanish departments during the six- 
week Intersession Period 1945. Establishment these houses was 
undertaken sufficient number students availed them- 
selves the opportunity; result, only German House was 
set with enrollment ten students. The plan was partly 
co-operative that the girls were responsible for planning, ordering, 
and preparation breakfast and lunch, the cleaning their rooms, 
and the collecting and sorting laundry. Dinner was eaten 
special table—Hier spricht man Deutsch—in the regular dormitory. 
Acceptance into the group was based enrollment one the 
two courses offered during Intersession, i.e. German for students 
with one year college German equivalent, and Modern German 
Literature for students with least three years college German. 
then, room was still available the house, students could qualify 
the basis their previous knowledge German and their interest 
the project. The resultant group consisted four advanced stu- 
dents, five who had studied only one year German and one who 
had had three years German but the moment was attending 
course the language. 

house mother and “walking dictionary” the group, 
was close contact with the students and thus able observe 
their reaction and, some measure, determine the benefits 
which they derived from six weeks concentration the foreign 
tongue. 

Let said the start that they all approached the venture 
with unbounded enthusiasm and good will. And perhaps the final 
judgement, which means original one, but rather 
age-old truism, should stated first: the benefits were propor- 
tion the effort expended. Several the girls were somewhat 
“let down” after the first few days thinking, eating, speaking, 
and sleeping German; they had started out with the erroneous 
conception, characteristic human beings general when 
beginning acquire new skill, that was going just lot 
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fun with will power concentration involved. They found 
difficult curb their exuberance expressing their thoughts 
the extent resorting the dictionary. was comparatively 
easy turn Professor Appelt ask how say this 
that, but very few people are blessed with oral memories and, 
consequently, the wanted expression vanished into oblivion when 
once uttered. One amusing example this was the student, very 
much interested aviation, who always called Flugzeug, 
Fleugzug matter how often she was corrected orally. 

The general schedule for the day was attendance classes for 
three hours the morning, meeting for lunch, the afternoon for 
study relaxation, dinner which Professor Appelt and other 
German-speaking guests were present, and, after dinner, discussions, 
singing folk songs, dancing folk dances, playing games, and 
listening German records. Toward the end the six-week period, 
this after-dinner hour was given over rehearsal one-act 
comedy, Kénig Stoffel Schweinehirt Josef Maria Heinen; this 
play, together with program vocal and instrumental numbers, 
was presented before group administrative officers and German- 
speaking citizens. Kaffeestunde was held twice weekly for the house 
group and invited guests. 

one compares the two groups, the beginners and the advanced, 
terms end results, must admitted that the latter profited 
greater degree than the former. They had the advantage more 
extensive vocabularies, hence greater fluency; they had mis- 
conceptions about the purpose the project; and they had 
inhibitions about speaking the foreign tongue even though they 
knew this meant making mistakes grammar. But the analogy 
cannot carried any further than that, for the groups immediately 
break down into specific cases and personalities. The acqusition 
facility foreign language depends upon native talent, intelli- 
gence, determination, and various psychological factors which are 
highly subjective and difficult analyze. 

Taking the elementary group, then, individuals, would say 
that three these students fall into the category those who 
felt “let down” after the first few days; they seemed, were, 
have been seduced into the program without being fully aware 
the fact that they were not really interested learning speak 
German. They consequently never quite regained mastery the 
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situation and “muddled through” speaking German when 
was necessary, and when among themselves, falling back into 
English, finding solace the movies their English-speaking 
friends. The one student not taking any course German falls 
also into this group, with the added disadvantage having not even 
the three class-hours German daily. the two other elementary 
students, both were determined utilize every moment the six 
weeks improve their knowledge the language. One these 
made remarkable progress considering the meagerness her German 
language background, and the other, having the advantage fluency 
French, showed precocity German. 

Turning then the advanced group, two these possessed 
background musical training and thus were able adapt the 
methods used acquiring musical dexterity lingual skill. One 


other this group was able draw upon German family back- 


ground. The fourth member, while very good student was inhibited 
innate shyness and quietness that she for the most part 
spoke only when addressed. 

While the advanced students whole evinced greater gain 
fluency and expression over against the beginning group, 
was interesting note the comparative improvement which the 
latter showed when pitted against other members the German 
class who were not living the House. The examination for 
German was part oral, and those students taking the examination 
who had been living the House exhibited comprehension and 
ability respond the spoken word far superior those students 
who only attended the daily class sessions. 

Both German courses offered six points credit toward the 
degree, and six credit hours was nominally the maximum load which 
student could carry for the Intersession Period. But several 
instances, students were allowed carry additional course 
two credit hours, make-up work laboratory courses. 
Others were forced eircumstances part-time work. These 
factors could not help but detract from the main objective 
learning speak German, but the effect each case was individ- 
ual one. Generally speaking, those with the greater previous back- 
ground German were able assume the additional load without 
serious detriment. 

experiment language learning, was definitely worth- 
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while. the basis the improvement shown six weeks, 
very obvious that full-time language house during the regular 
session would produce good linguists. Perhaps would not wise 
admit beginning students such house, least, not unless 
they proved their sincere intention endeavoring master the 
language. Whether not language houses should set 
permanently our American campuses question which must 
first answered survey how many students are really 
interested the oral approach whether, after the war years, they 
will prefer return reading comprehension. 


The University Rochester 
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EXPERIMENT WITH ASTP OBJECTIVES SECOND- 
YEAR GERMAN RUTGERS (N.J.C. FOR WOMEN) 


WHEN the application ASTP methods peace- 
time teaching should keep mind that the language program 
the army comprised two distinct groups which were not treated 
such administratively but which were clearly set apart from each 
other the different nature their subject matter: 

the first group belonged courses such languages Arabic, 
Hausa, Malay, Japanese, etc. The army students had previous 
knowledge these languages. The apparatus for teaching them had 
newly created, least large extent. The tools were 
phonograph records and native informants aids the teacher, 
the method relied heavily imitation, memorizing whole phrases, 
and systematic mechanical drill. 

the second group belonged courses the conventional 
western languages like French, German, Italian, some cases 
the army students had previous knowledge the language 
which they specialized, the whole corresponding the proficiency 
attained six-hour elementary college course French, German, 
etc. The teaching apparatus was already there: The universities 
participating the program their own conversational methods 
but modified them the direction large active vocabulary 
referring the routines practical daily life. 

These two groups did not cover every phase the army 
program; there were exceptions and marginal cases; but the 
whole they constituted the ASTP languages. 

Now seems that practically all attempts adapt the ASTP 
experiences the civilian teaching German, the language 
which are interested here, are based the prerequisities and 
methods the first group, i.e. the experiments are made with classes 
beginners who have previous knowledge German; the 
methods emphasize informants, records, imitation, memorizing, etc. 

course there reason why this should not done. The 
universities which have organized intensified German elementary 
courses the group one plan are doing pioneer work, and the 
results their efforts are eagerly awaited. 

But seems just important apply our ASTP experiences 
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group two prerequisites and methods, especially since German was 
often the second group the army program. That means that 
the adaptation should refer second year college students, and that 
teaching the spoken language long-tested college methods should 
used, although modified the direction large “real life” 
vocabulary. Emphasis should lie initiative rather than imita- 
tion. 

These were the considerations behind experiment that was 
carried out, during the last academic year, with second-year 
college students, All those who took part observed carefully 
both effort and result and made valuable contributions the plan. 

The project which now available book form, based the 
truism that order speak you must know words. new 
departure insofar adapts the time-honored device word 
lists definite psychology learning: Begin with the known, 
proceed from there the new but easily recognizable, then proceed 
the entirely new. “Anchor” the new among the known. 
organization, our “Short Course Spoken German” divided into 
three broad divisions: Home—Living and Working—Recreation. 
Each part contains number chapters, each chapter referring 
real life situation, from House and Garden, Cooking and Bak- 
ing, Sewing and Mending, such more general fields Meeting 
People, the Office, Commerce and Banking, and Crafts and Indus- 
tries. 

The general procedure the same every chapter: has 
three units which arrange and re-arrange the material systema- 
tic fashion until becomes the mental property the student; 
they are the linguistic unit, the topical unit, and the conversational 
unit. Parts the chapter “Crafts and Industries” may serve here 
samples; since this time only the method such 
described, all incidental questions like the treatment genitive 
and plural forms are omitted here. 


Linguistic Unit 


The material arranged facilitate vocabulary study. This 
word list contains seventy-four words. Its forty-two cognates are 
studied first: 


der Handwerker hand worker, backen bake 
craftsman 
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der Schuhmacher shoemaker der Fischer fisherman 
der Miiller miller fischen fish 

der Bäcker baker etc. 


The following sixteen are easily recognized: 


der Fleischer (cf. flesh) butcher 

der Maurer (cf. mural) mason 

der Zimmermann (lit. timber man) carpenter 

der Tischler (lit. dish, table maker) cabinet maker 
der Gehilfe (cf. helfen) helper, assistant 
der Lehrling (cf. lehren) apprentice 

die Fabrik (cf. fabric, fabricate) factory 

etc. etc. 


Only the following sixteen words have sound thought asso- 
ciation with English: 


der Schneider tailor der Klempner plumber 
der Friseur barber etc. etc. 


B)Topical Unit 


The material re-arranged check the vocabulary; the 
approach conversational, having mind the goal actual 
speaking. 

(Under this heading the same vocabulary presented four 
logical groups: das Handwerk; die Industrie; die Energie; der 
Rohstoff. Under the last sub-headline, give concrete example, 
words like das Erz, das Metall, das Eisen, der Stahl, das Kupfer, etc. 
are found. Under “Die Industrie” expressions like die Fabrik, das 
Werk, die Werkstatt, das Werkzeug, die Maschine, der Maschinist, 
etc. are listed.) 


C)Conversational Unit (Classroom Exercises) 


The students express German all the words they know 
reference craftsmen building house; craftsmen preparing 
food; craftsmen carrying out personal services; industrial 
raw materials and products; industrial power; tools. 

The teacher and some students ask and other students 
answer questions the following type: 

Was tut ein Was macht ein Tischler? etc. 

(From such simple questions the students proceed more 
difficult ones like the following) 
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Was ist der wichtigste Rohstoff für elektrische Energie Deutsch- 
land—Öl, Kohle oder Wasserkraft? 

Wie viele Pferdestärken hat Ihr Auto? 

Wer war der erste moderne Drucker? 

Nennen Sie einige berühmte amerikanische Ingenieure. 

carrying out exercises and recommended use the 
question and answer material exercise foundation. 

Report narrative form your visit factory. 

One boy whose father engineer power plant and 
another boy whose father carpenter discuss the work their 
parents and the industries their home towns. Two students take 
the respective parts: 

“Gibt viele Industrien bei Euch Chicago?” 

“Natürlich. Chicago ist eine der grössten Industriestädte 

der Welt. Mein Vater arbeitet dort einem Kraftwerk.” 

“Das interessiert mich. Wie macht das Kraftwerk Elektri- 

zität, mit Dampf, oder Wasserkraft?” 

“Es produziert Hydro-Elektrizität, etwa 400.000 P.S.” 

The students continue this conversation adapting much 
possible their personal circumstances, preferences, and experi- 
ences. 

Exercise usually done well the students who good- 
natured way like make fun the situation, themselves, and 
each other. This tendency encouraged long the students 
speak German. 

should mentioned that the sample chapter one the last 
and more difficult ones, and the material simpler the previous 
chapters. This specific word list was chosen avoid here the some- 
what commonplace vocabulary house, food, and the other more 
immediate aspects daily routine. 

The point which the “short course” may into effect the 
termination the first German grammar. The students can take 
care one chapter week without neglecting their reading material. 

the sample shows, the vocabulary the lists consists largely 
nouns; order handle them properly the students must master 
the beginning the “short course” “nucleus list” essential 
verbs which consists twenty-five common weak verbs and approxi- 
mately eighty strong verbs, all which appear the vocabularies 
and tables the regular German grammar; therefore the nucleus 
list essential verbs simply review list. 
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One the features the the opportunity for constant 
use and repetition all the words studied; the interwoven pattern 
daily life situations makes possible employ each chapter’s 
vocabulary also almost every other chapter. 

The results the method are encouraging. The large majority 
students are able express their thoughts clearly and could get 
along well any German-speaking country, true, they not 
use polished phrases and many idioms. But felt that the latter 
are less essential under the practical viewpoint; they should 
separated from the first introduction conversational German 
and rather considered the next step for more advanced students. 


New Jersey College for Women, 
Rutgers University 


THE CONVERSATIONAL APPROACH THE 
UNIVERSITY WISCONSIN 


History and Organization. Beginning September 1944 the German 
Department the University Wisconsin has offered elemen- 
tary course Conversational German addition the traditional 
course grammar and reading practice, Both types are entirely 
independent each other and under different faculty supervision. 
Entering students choose between the conversational course, which 
announced for eight hours per week with relatively little outside 
preparation, and the conventional course, which scheduled for 
four weekly meetings with the usual amount home-work assign- 
ments. coincidence, when registration closed September 1944, 
the same number students (141) had enrolled each type. 

Objective. The new course was received with considerable 
curiosity the part students who had heard the rather 
favorable results the conversational approach used the 
instruction army trainees 1943-1944, Applied civilian instruc- 
tion, the procedure, naturally, called for reorientation and modifica- 
tion. The army program with its specific purposes and its homogen- 
eous and relatively select groups trainees resembled, academically 
speaking, major German Language and Area, whereas the 
language course for civilians remained best one several college 
requirements, attended students various aims, talents, and 
degrees preparation. Besides, even year’s course the college 
totalled far less than half the amount contact hours available 
for the intensive army program. Accordingly, the students were 
cautioned from the very beginning that the aim their conversa- 
tional course was still the reading-ability objective, augmented and 
reinforced the active command spoken words, phrases, and 
sentences. achieve this aim, was planned channel the 
students both the conversational and the conventional courses 
into the same third semester reading course. May 1945 the 
second semester the conversational experiment was completed 
under circumstances which indicated the prospect successful con- 
tinuation for most students the third semester level. 

Method. During registration each student electing the conversa- 
tional beginners’ course was assigned one “class demonstra- 
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tion” section (Mimicry-Memory and grammatical analysis) and 
one “laboratory” section (Drill), each meeting four hours week. 
All there were six “demonstration” classes (sections 
with average twenty-three students each and twelve 
“laboratory” classes (sections with half that number. 
the demonstration classes students were introduced simple and 
useful conversational phrases German repeated chorally and 
individually they were spoken the instructor. Natural intona- 
tion and speed were carefully observed. Any reference German 
spelling German print was avoided during the first two weeks, 
until the acoustic pattern phrases and sentences had been firmly 
committed memory. the smaller laboratory classes essentially 
the same material was thoroughly reviewed, then subjected such 
variations were suggested manifold types conversation 
practiced under the guidance the instructor. Grammatical ques- 
tions, they naturally presented themselves after sufficient re- 
currence certain patterns, were discussed during the demonstra- 
tion hours and, the material warranted it, practiced “oral 
grammatical drills” during the laboratory hours, Here, too, the 
frequent repetition certain pattern phrases and their variations, 
rather than the deductive explanation grammatical principles, 
helped establish minimum grammatical knowledge and 
consuetudinary assurance valuable aid toward the comprehen- 
sion and command the spoken language. Thus far, with the 
attention focused the idiomatic phrase the living core the 
foreign language, instructions followed pretty much the path out- 
lined the army program. After the second week textbook was 
introduced, Rehder and Twaddell, Conversational German, and 
the procedure from then followed essentially the suggestions 
outlined the authors their Introduction, well their 
report the GERMAN QuaRTERLY, November, 1944. the material 
assembled this book, twenty-four units were studied during the 
first semester, allowing ample time for thorough memorization, 
drill practice, and review. The rest, except for five units omitted, 
was covered during the first half the second semester, more 
rapid pace, sure, but still with strict emphasis choral 
reading and repetition, individual variation and conversational 
dramatization. 

Reading. the first semester moved on, particular attention 
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was accorded the problem “conversational” vs. “narrative” past. 
Since the usual literary reading matter, even elementary levels, 
involves the simple narrative past, whereas the conversational 
usage prefers past compound structure, the divergence between 
these types primary importance far the reading objective 
concerned. Compared with the grammar-reading method, the 
conversational approach confronted not only with initially 
different vocabulary (topics practical life rather than class- 
room childhood relevance), but also with different grammatical 
structure. bridge this gap, Conversational German had furnished 
number “narrative summaries” which the action preceding 
dialogues was condensed and modulated into narrative account. 
the classroom these summaries were augmented several pages 
narrative texts, specially prepared the basis the vocabulary 
then familiar the students, the second semester, where this 
practice was continued, the concentration upon conversational 
training approach reading became even more evident. 
was planned guide the students the conventional and the 
conversational courses into the same third semester reading course, 
seemed essential have them exposed least partially 
identical reading matter and vocabulary. For that reason about 
120 pages texts used the conventional grammar-reading 
classes were read the conversational course. the following 
account given the texts they were studied the two 
different courses, over and above the elementary textbooks: 


Conventional Course 
Purin, Fortunatus 
Roeseler and Ber, Altes und 
Neues (complete) 
Schnitzler, Der blinde Gero- 
nimo 


40pp 
168pp 


31pp 


239pp 


Conversational Course 


Purin, Fortunatus 40pp 
Roeseler and Ber, Altes und 
Neues (selections) 
Occasional prepared narratives 
(sheets) 10pp 
131pp 


When reading was taken the conversational course, the pro- 
cedure presentation was reversed, that say, text was 
initiated the smaller laboratory sections, where average 
three pages could read, discussed, and sometimes reread during 
one period. Since Purin’s thoughtfully composed text presented few 
difficulties and was genuinely appreciated, the reading Fortunatus 
could completed the laboratory classes with small amount 
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translation about twelve hours, while the demonstration classes 
were engaged finishing Conversational German. The more 
complex style Germelshausen and Immensee (from Altes und 
Neues) posed new problem. was met the preparation 
special text-sheets, propaedeutic nature, which contained (a) 
condensed, simplified digest two (later on, three) pages the 
Germelshausen text, and (b) alphabetical, bilingual list new 
words occurring the passages covered. Not until these propaedeu- 
tic sheets had been thoroughly studied the laboratory classes 
(choral and individual rehearsal, questions and answers, some 
translation) were the demonstration classes considered fully pre- 
pared for the handling the basic text their book. the other 
hand, the demonstration classes only such text passages were 
read and discussed had been carefully prepared and digested 
under laboratory supervision. procedure was designed not 
only arouse consciousness idiomatic phrase usage and vo- 
cabulary building, also presented the students with welcome 
“teasers” which made them anticipste the next class reading 
the actual text. the time was read, the special prepa- 
ration propaedeutic digests could discontinued and the labora- 
tory classes and demonstration classes alike could engage reading 
ahead “at sight” after brief review assigned passage (usually 
not more than one page). 

Examination. Throughout the school year the conversational 
classes were tested entirely separate from the conventional courses. 
large extent the testing involved comprehension written 
heard passages the earlier stages the course 
short dictations German were practiced frequently and regularly. 
They represented the only instances when short outside assign- 
ments had become necessary, previous the study Immensee. 
the final examination the end the second semester three 
“sight passages” selected for the conventional courses their staff- 
members were also presented the students the conversational 
courses. the total possible scores 20, 40, and points, the 
conventional classes achieved averages 16.9, 33.3 and 30.8. The 
conversational classes scored averages 17.2, 31.6 and 27. 

General Impressions. While might premature venture 
final conclusions from the result one test alone, should 
borne mind that the conditions for conducting the graduates 
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both methods into the same third-semester course appear 
fulfilled. Although the students the conversational course actually 
read little more than half the amount absorbed their fellow- 
students the conventional course, they not only held their own, 
but doubtless profited, within limitations, their acquiring foreign 
language language and not textual exercise. Experience 
showed that there are students who find difficult learn 
language the conversational way, just there are such who can 
never made sing. the other hand, repeated observations 
are correct, there are also students who through the choral method 
gained confidence themselves and their studies after being 
frustrated the visual approach other languages. The most 
gratifying observations concerned the generally cooperative and 
spontaneous attitude the students and their apparent willingness 
identify themselves with their objective. Not only did they appear 
less hesitant apply their linguistic acquisitions actual and 
daily usage, but the amount passive vocabulary which they had 
acquired the conversational way, seemed enable them put 
their imagination work fruitful and, surprisingly often, 
correct manner, even material which had been entirely outside 
the scope their previous reading experience. The manner which 
phrases were retained and produced, the earnest desire with which 
grammatical formulations were anticipated after sufficiently fre- 
quent repetition paradigmatic patterns, only confirmed the 
impressions which had been gained from the experience with the 
army. may have been matter chance that during registra- 
tion the students electing the conversational approach displayed 
unique consciousness purpose and motivation which continued 
prevail throughout the school-year. the other hand, the in- 
structor who accepted the challenge his energy which period 
conversational instruction doubtless makes, found himself re- 
warded immediate and lasting results and the freedom from 
uninspiring paper work which might necessary other methods 
elementary instruction. expedient distinguish between 
positive achievements and intellectual curiosity the students, 
must said that the conversational experiment proving 
encouraging both counts. 
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1944, group linguistic teachers Yale proposed 
that Yale adopt its elementary courses living foreign languages 
methods similar those then use the Army Area and A.S.T.P. 
programs. After considerable debate, the Yale Faculties June 
authorized intensive courses this sort for all beginners 
experiment for one year, continuation for another year was 
granted 1945, that intensive courses ten hours week 
French, German, Russian, and Spanish have now been operation 
for over year. The results these courses have been examined 
impartial committee eminent scholars from outside, invited 
the University attend the courses, administer tests, and 
other ways measure their achievement. German, where new 
intensive course has been started each term the accelerated war- 
time calendar, have now (October, 1945) had the experience 
seven terms, three and half full two-term courses. After 
the summer term, 1944, beginners were longer all forced take 
the intensive course, but were allowed take either tra- 
ditional five-hour course, that are now position 
compare the advantages and disadvantages the two types 
instruction. the seven terms the intensive course have 
now had divisions each ten students fewer, and approxi- 
mately 100 students have completed the two-term course, with 
more present the half-way point. 

introducing intensive courses, the Yale Faculty refrained 
from any endorsement the “Army method,” but merely estab- 
lished the basis for experiment. Nor was any change the 
ultimate aim language instruction considered, although was 
assumed that the new courses would emphasize first and foremost 
oral command the languages. Satisfactory completion the 
two terms intensive course was fulfill the student’s modern 
language requirement, which would ordinarily have required from 
three six terms five- three-hour courses. This policy may 
very likely modified soon the extent that only high grades 
the intensive course fulfill the requirement, those with lower grades 
being obliged take further term advanced traditional 
course. was expected that students, having completed the in- 
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tensive course, would continue advanced courses, primarily 
literature, equal footing with those who had fulfilled the 
language requirement the ordinary way. The aim the modern 
language requirement, and, implication, both sets courses 
remained the same; namely, the purpose expressed the Yale 
requirement: “to provide for facility for interpretative reading 
foreign language.” 

Inasmuch the objective the Army language instruction, 
whose methods the intensive courses were follow, had been 
impart command the colloquial spoken form the language,” 
seemed that some compromise between two objectives would 
have found. the experiment contemplated was sig- 
nificant, would have answer the question: can perhaps 
better more quickly provide the desired facility for interpre- 
tative reading first aiming oral fluency and comprehension 
the spoken language? seems have been generally assumed 
that this would done devoting the first term speaking 
and the second reading, though subsequently such sharp divi- 
sion proved impracticable. general consent, any rate, the 
first term was apply methods instruction similar those 
used the Army. 

Though the language departments were given the same authori- 
zation and student time, divergences both methodology and 
allotment time among the language departments were marked. 
committee supervise the intensive courses provided medium 
for the mutual interchange ideas and procedures which benefited 
and influenced all the courses; but each department had free 
hand, and differences are still apparent. the German course, 
the plan from the beginning was try apply the features 
the Army program purely and completely possible, order 
make the experiment true test. Later, modification toward the 
reading objective could undertaken gradual transition, re- 
taining possible the effective features both types work. 

The first, and probably hardest thing determine was find 
out what was meant the “methods the Army language pro- 
grams.” Linguists associated with these programs unanimously 
and emphatically deprecate references the Army instruction 
any way “new method.” And yet, contrast traditional 
beginners’ courses, some innovations are apparent. the intensive 
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German course have endeavored try out thoroughly, 
purely, and open-mindedly possible any features, whether from 
the Army program any other source, which came our atten- 
tion, seemed likely prove useful, and did not vitiate any essential 
purpose the course. 

From the Army program, outlined the recommendations 
the American Council Learned Societies, have tried pre- 
serve these main features our course: (1) Imparting command 
the colloquial spoken language with all this implies the way 
fluency, accuracy, and approximation native sounds primary 
objective (modified, this case, only insofar some facility 
reading also aimed at, though later time, and never 
impair the first objective). (2) The intensive character the 
course respect language practice, far possible the ten 
hours week allotted it. (3) Strict separation lectures, gen- 
erally English, the structure (pronunciation, grammar, syntax, 
word formation, etc.) German from oral practice conversation 
with native speakers where only German used, the allotment 
time being the ratio two hours analysis eight hours 
practice, (4) Employment phonemic transcription for con- 
siderable time before materials written normal orthography are 
introduced. (5) Insistance small, carefully supervised practice 
sessions conducted native speakers, groups seldom more 
than eight, and never more than teri students. 

Besides the above basic principles Army instruction, our 
intensive course has been influenced details varying degrees 
general results linguistics and their practical application, 
other courses designed for “Army” instruction, and previous 
experience the instructors different types language teach- 
ing. Not only were the developments the Yale linguistic group 
(as for instance Bloomfield’s Outline Guide for the Study Foreign 
Languages) readily available and great assistance, but frequent 
and profitable consultations were held with instructors who taught 
exotic languages the Army programs. Helpful suggestions came 
from attempts application like Jespersen, How Teach 
Foreign Language, Palmer’s Scientific Study and Teaching 
Languages, and, the practical field, from War Department Edu- 
cation Manual RM518, Spoken German, and 
Moulton. The instructors had had experience with traditional 
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courses, Area and Language courses, and Berlitz teaching. There 
was dogmatic insistance any one “method”; rather, anything 
that seemed accomplish the desired end was adopted, and pro- 
cedures which failed further the aim teaching the language 
were summarily discarded after trial. 

Text materials for the course were prepared the instructors 
during the first three terms and have been used since then with 
minor modifications, Each unit the material was intended 
provide for ten-hour week practice, analysis, and homework. 
First, between twelve and thirty basic sentences colloquial 
German are given transcription with translation English. 
Each sentence preceded so-called breakdown, i.e., new 
words are given separately with literal translation often differing 
from that the complete sentence, These sentences, which are 
learned literally heart, are followed explanation 
the grammar and syntax the sentences, formulated succinctly 
possible. “Rules,” such, are avoided, the aim being rather 
illustrate—by paradigms and brief statements what happens— 
how the forms learned the sentences may expected behave 
different surroundings. Students are expected study this section 
order able use the forms substitution sentences; but 
general, nothing discussed which has not already occurred 
basic sentences. 

These two sections, the sentences and the grammatical explana- 
tion, make the essential basis for the work and could, alone, 
provide material for more rapid, less thorough ‘speaking ac- 
quaintance’ with German. order make active many the 
forms possible, and increase the student’s stock truly 
colloquial sentences, three further sections are added. Variations 
previous material are first presented again the form 
conversation between people speaking they might real life. 
Students are expected learn these sentences that they can 
produce them when appropriately fourth section presents 
situations outlined English phrased that word-for-word trans- 
lation practically impossible. The fifth section, the supplementary 
sentences, requires the student form large number substitu- 
tion sentences the model the grammar tables and previous 


sentences. 
later units the conversation section replaced short 
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anecdotes containing perhaps twenty new words, and accompanied 
about forty questions answered orally and rapidly. 
this way gradual transition the reading the latter part 
the course initiated. Rapid reading outside the classroom also 
begun this point. the time about twenty units covering the 
esentials German grammar and syntax have been mastered, 
reading texts take their place the material for the practice 
sessions, The question-and-answer technique retained, and sen- 
tences reproducing the essentials the stories read are elicited 
orally, rapidly, and repeatedly. the end, the student will have 
learned reproduce hundreds colloquial German sentences 
uttered native speakers. Though the first part the course 
constitutes intensive training but limited range vocabulary 
—the units use about 1200 words—the reading toward the end 
enlarges the active vocabulary rather surprising degree. For 
practical purposes, vocabulary does not count; even 
connection with reading, the objective make everything active. 

The material the units preceded rather detailed 
introduction the sounds German, including description 
the consonant and vowel phonemes and discussions stress, in- 
tonation, juncture, and modifications. When conventional spelling 
introduced (at present after about eight weeks), the students 
receive chapter spelling and punctuation. After fair interval 
time they are expected able write the sentences they 
have learned, spelling with reasonable accuracy, and going the 
basic sentences, which are now distributed conventional spelling 
along with those transcription during the remaining units, The 
material indexed long word list English for every word 
that has appeared, referring the student the sentences where the 
word was used context, instead translating it. Finally, extensive 
notes glossing all new words which occur the reading texts are 
given the students. This was done that students might 
saved the drudgery looking words and, instead, spend the 
time saved learning talk about what they were reading. 

covering unit the material, the familiar mimicry-memory 
technique employed. Students are expected learn the basic 
sentences heart, exactly, imitating the utterances native 
speaker. The speaker says each new word the sentence, and the 
students repeat unison and individually. Then comes the whole 
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sentence with natural intonation and speed. This done again 
and again until each student has said the whole material 
acceptable way, has heard each sentence spoken dozens times 
native speaker, and has uttered several times himself. Then 
the speaker elicits the sentences easy variations asking ques- 
tions. Soon, after constant repetition, the material will have been 
memorized, and the student will able come forth with nearly 
automatic responses whole sentences. The conversation done 
similarly, with the students repeating, taking parts, and answering 
questions. Formerly, the fourth section, the situation handled 
with variations sentences, was also acted out the practice 
sessions, but now used the analysis check achievement. 
Instead, the time spent substitution sentences either from 
the supplementary sentences situations presented spontaneously 
the native speakers. 

the two hours week analysis, conducted the instruc- 
tors, explanations are given, weekly tests are conducted, and some 
drill grammatical substitution takes place. Students are urged 
bring their questions these meetings rather than asking 
the speakers during practice sessions. Having the native speaker 
present the analysis and eliciting all forms under discussion 
from him, procedure found valuable courses exotic lan- 
guages, was abandoned, since, the opinion the students, 
consumed too much time. 

Though certain changes have subsequently been made the 
course outlined above (notably the grammatical drill means 
supplementary substitution sentences), was essentially this 
program which, along with the other intensive language courses, 
was examined February, 1945, committee made Pro- 
fessors Robert Herndon Fife, Columbia, Stephen Freeman, 
Middlebury, and Dean Henry Grattan Doyle George Washington 
University. The committee attended the courses for week, con- 
ferred with the faculty, received letters from students, and ad- 
ministered objective tests reading, grammar, and vocabulary 
those taking intensive courses. their report they found that the 
German program achieved its best results oral and aural com- 
petence, but fell somewhat short comprehension sight reading, 
vocabulary, and grammar. The basis for comparison was 
objective test administered 1937 college students who had 
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been taught traditional courses. fact, students from the inten- 
sive course barely attained the level reached the 1937 students 
grammar, sight reading, and vocabulary the end two semes- 
ters college German. Evidently the achievement the intensive 
course oral fluency and aural comprehension had been purchased 
some cost other objectives. the time available, the intensive 
course failed develop much ability the reading, grammar 
vocabulary literary German, objectives which, admittedly, could 
attained high degree traditional methods. 

Nevertheless the test was one way inconclusive. The intensive 
course had concentrated colloquial materials, and its students 
had been tested the literary language. The strong points one 
type course were being compared with the weak points an- 
other. The question remained unanswered whether not the in- 
tensively trained students might eventually catch with sur- 
pass the others advanced courses, without losing the advantages 
oral expression and immediate comprehension the spoken 
language. might also pointed out that the intensive course 
had been operation under the shortened terms war-time ac- 
celeration, whereas the courses which was compared the 
tests had more teaching time, and much more calendar time, 
their disposal. 

Possibly the conviction that the intensive courses should not 
stand fall the basis measurements described above, 
led the examining committee recommend that these courses 
continued. the intensive courses they had this say their 
report: “There question that the intensive method has suc- 
ceeded creating the minds the students understand- 
ing that language living, functioning organism and not 
dead body knowledge and that its essential form the spoken 
language, for which writing is, best, unsatisfactory and often 
misleading substitute. believe that full understanding this 
important step for every student his future relation his fel- 
lowmen, not need recall the significance the cultivation 
the spoken language for liberal education which has been 
recognized since the Renaissance defence against both scholasti- 
cism and barbarism. The plan and methods for the intensive 
courses have shown themselves convincing and stimulating 
students who begin foreign language. Under these methods 
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the language really alive, vital means self-expression and 
communication, creating its own grammar, not the creature 
result rules but the source for them.” This less praise 
the intensive courses than indietment certain traditional 
procedures. Thus, the Yale experiment, trying answer the 
question about the efficacy intensive courses, may well have 
raised new question: not re-definition the objectives 
modern language teaching perhaps warranted and desirable this 
time? 

judge the findings the investigating committee 
student interest, this actually the case: “Our observation the 
classrooms and letters received from the undergraduates leave 
doubt our minds that the students group were more interested 
this work and more enthusiastic about the results than was the 
case any former experience ours with groups beginners 
college course. must also conceded that the method rests 
sound pedagogical doctrine far based the active 
and constant participation every student the class work. 
Learning was active, not passive; the procedure was, general, 
good demonstration the laboratory type teaching. Finally, 
the program was kind give the student sensation con- 
tinuous growth and increasing mastery, thus enabling him 
escape the discouraging plateau which frequently encountered 
the second year foreign language study.” Thus, while certain 
achievements were not realized the intensive course, other ac- 
complishments were clearly visible, and the crucial question the 
discussion intensive versus traditional teaching this: are the 
objectives that can attained intensive courses (i.e., primarily 
oral-aural facility language) more worthwhile than the imme- 
diate aims more traditional procedure? 

Our experience with students who completed the intensive course 
German seems supply partial answer here. While was 
true that students the intensive course did not attain, some 
skills, the level achievement those for whom the tests were 
designed, equally true that the superior student subse- 
quently adapted himself very readily the demands courses 
normally open advanced students only. fact, the examining 
committee itself surmised this, when they said their report that, 
“after short period adaptation, superior student should suc- 
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ceed literary and other advanced courses: his ability under- 
stand the instructor’s interpretation and explanations the foreign 
language would, indeed, give him considerable advantage over 
students with less oral training.” was also found Yale that 
students with less than superior verbal ability, but good general 
prognosis, did not reach level achievement justify making 
intensive training the sole course their foreign language studies. 
have come the conclusion that the intensive method offers 
definite and worthwhile advantages many types students, 
but especially encourage students take the intensive course 
who have made strong showing the verbal section the Scho- 
lastic Aptitude Test taken all those entering. also accept, 
indication likely success the intensive course, good 
record previous language study any strong motivation, pro- 
fessional personal, for learning the spoken language. But 
not felt that the intensive course should the sole medium 
language instruction the present-day curriculum, and Yale con- 
tinues offer traditional courses elementary language instruc- 
tion side side with intensive classes. 

There can doubt that the introduction the intensive 
method has had considerable influence traditional classes. 
have become equally aware that, present, traditional courses 
also impart skills still worthwhile. believe that offering tradi- 
tional and intensive courses side side the surest guarantee 
that each student who comes for whatever reason given 
full opportunity develop himself according his abilities and 
desires, 
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Several reports, somewhat less formal than those which precede, have 
also been received. 


rrom 


Professor Taylor Starck Harvard University writes: 

have, course, for years given double, five-hour course ele- 
mentary German and last spring also gave five-hour course second 
year German. new techniques were used these courses that shall 
not speak about them. Last summer, however, the University organized 
special summer term ten weeks for freshmen and service men only. Courses 
were restricted all fields freshman courses, and German had 
German ten hours weekly; German ten hours weekly; German five 
hours weekly. German the elementary course, was supposed cover full 
year’s work. German the second year course, was also planned full 
year course. German covered one half year. All these courses were given 
without recourse the Yale system informants, all meetings being con- 
ducted the instructors. these intensive courses were compromise 
between the methods previously used and the so-called Army method. the 
elementary courses, Sharp and Strothmann was used, Theoretically, the number 
class hours this intensive course equalled the class hours the normal 
winter course. Actually, some days were lost because V-J day and other war 
interruptions. This loss class hours was not serious. What was serious, 
however, was the circumstance that one the men had much time for 
outside preparation and reading would have had peacetime semester. 
The servicemen particular were handicapped many calls their time and 
energy, drill and other military activities. For instance, the time the 
mid-term examination, the Navy saw fit order their men off hot day 
long hike, the boys arriving the examination room dusty and tired. One 
may imagine that they did not well they would have under proper 
conditions. 

started last year giving the CEEB placement tests all courses. 
These were also given the end the summer the men the intensive 
courses. thorough-going analysis Mr. Dyer, the assistant the Dean, 
all these examinations well the examinations course under 
way. have not had the final report the summer examinations. The pre- 
liminary report that covered both the examinations course and the place- 
ment tests shows that the men the intensive courses given this summer did 
not well the men the normal winter courses corresponding 
them. Their grades averaged, perhaps, 7-10% less. not, however, con- 
sider these results final conclusive, partly because the handicaps 
under which the summer men worked. are not ready commit ourselves 
the final question: the achievement the intensive courses greater 
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less than non-intensive courses occupying equivalent number hours 
spread over longer period time. 


Here Rutgers have doubted the advisability introducing in- 
tensive courses the freshman year, that is, beginning German. For years 
have had least one elementary section, composed students majoring 
the humanities, which met six hours week, three regular recitations and 
three practice periods. This course met our needs adequately. felt that 
the disruption schedules and the necessity for carrying along the fit with 
the unfit rendered inadvisable for undertake such program here 
Rutgers. 

However, have considerably expanded our offerings higher level. 
For many years conducted conversation course here which met three 
hours week. Now the faculty has approved two conversation courses, each 
meeting six hours week and earning four credit hours semester. Thus 
our students can take six hours conversation both the junior and the 
senior years, giving them about much practice conversation our Army 
trainees had the Foreign Area and Language Curriculum. shall have 
the advantage spreading the work out over two years, which makes for 
improved absorption the part the students, there high degree 
selectivity (as the Army program), and there disruption existing 
schedules. 


Professor Morgan reports follows: 

When the summer quarter 1944 opened, found ourselves with class 
over forty students Beginning The instructor charge, 
realizing that division the class was called for, conceived the idea 
conducting one section the class along oral-aural lines while the other 
section would continue usual, thus serving sort control. Our first 
surprise came when less than half the class volunteered for the oral section, 
although the instructor promised them the same reading competence the 
end one year the other section would attain. The experimental section 
did not have any more class hours than the control section (five hours week), 
but from the beginning the instructor used the Twaddell-Rehder manual, 
with assignments for considerable amounts home study. The class was 
interested and reasonably competent and cooperated willingly. the middle 
the second quarter, however, became evident that the guaranteed 
reading knowledge was attained, the oral book would have dropped 
and the regular beginning manual (Strothmann-Sharp, German Reading 
Grammar) put into service. The class caught rapidly with the control 
section and completed the grammar the end the third quarter, but was 
unable the supplementary reading which our beginning classes ordi- 
narily accomplish during the last weeks the third quarter. might 
said that the extra oral work done the beginning took the place the 
extra reading which the control class did the end. 
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Two conclusions emerged from this obviously inconclusive experiment: 
successful administration the oral method calls for something like double 
the time the normal method arriving the same level reading 
knowledge; might considered that the extra time required for the 
oral facility which the beginner trained this way takes away with him. 
corollary, should said that the oral method successful 
maximum enrollment fifteen students per section seems indicated. The 
instructor got the definite impression that the oral approach the language 
had favorable effect upon the psychology the students, that addition 
speaking and reading better than the average beginning class they were 
more receptive the foreign language, more ready learn and perhaps 
quicker get into the real spirit it. planning experiment again, 
devoting perhaps the first four weeks the course strictly oral drill and 
then shifting the regular text book. will another year before can 
report the results this procedure. 


Professor Fife Columbia University reports that Intensive 
Courses elementary French and German got into action this autumn. 
hope able publish full report later date. 


Report THE YALE 


visiting committee consisting Dean Doyle George Wash- 
ington University, Dean Freeman Middlebury College, and Pro- 
fessor Fife Columbia University has written report the Yale 
Intensive courses the modern foreign languages, which hope will soon 
become available the public, least part. See page above. 


CALIFORNIA SYMPOSIUM 


Attention called Symposium modern language teaching 
California published the May number the California Journal Sec- 
ondary Education. Copies are available from the editor, Redford, 
Rossmoor Drive, San Francisco, 


Tue AREA AND LANGUAGE Courses 


the autumn, 1945 Bulletin the American Association University 
Professors (vol. 31, no. 3), 434 ff., Charles Hyneman Louisiana State 
University publishes article “The Wartime Area and Language Courses.” 
writes (p. 442 f.): “The extent which these methods can applied 
language instruction the traditional college course right now the 
subject hot debate all over the country. The reasons for studying language 
peacetime are various—to able talk it, read the literature with 
appreciation, learn the words and phrases that have been incorporated 
into and technical terminology. The multiplication objectives 
and motives complicates the difficulties teaching. Methods teaching and 
study which enable the student talk short time may not good 
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his objective learn how read and write the language. costs more 
money teach course intensively with lot drill small groups than 
does drag the student through semester occasional recitations and 
lot individual study; the other hand, language study tied with 
other subjects which the language constantly used, may turn out that 
learning the language takes care itself after the essentials have been mastered. 
will know about these things before very long for many institutions prom- 
ise variety experiments.” 
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TREASURER’S ANNUAL REPORT 
Year Ending December 1946 


Balance December 1944: 


400.00 
370.00 
The First National Bank Philadelphia .............. 878.10 $1,648.10 
Statement Receipts: 
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Royalties, Min. Standard German Vocabulary ........... 85.43 
55.56 $2,574.64 


Statement Disbursements: 


Stationery, Postage, Telephone 161.78 
Safe Deposit, The First National Bank Philadelphia 6.00 
Check outstanding (1944): paid 12.00 


Actual Balance, December 1945: 
Reserve Fund: 


The Western Saving Fund Society, Philadelphia ...... 406.00 
The First National Bank Philadelphia .............. 1,000.58 $1,776.58 


Respectfully submitted by: HERBERT PEISEL, Treasurer 


Have examined the Treasurer’s accounts and certify that his report shows 
the true and correct condition the finances the American Association 
Teachers German for the year ending December 1945. 

December 1945 Treasurer, Metropolitan Chapter, A.A.T.G. 


THE THIRTEENTH ANNUAL MEETING THE AMERICAN 
ASSOCIATION TEACHERS GERMAN 


Stevens Hotel, Chicago, December and 30, 1945 


the preceding year, the sessions the A.A.T.G. were held follow- 
ing those the M.L.A. order enable the members our Association 
participate also the programs other sectional meetings. 

Approximately seventy-five members attended the very enjoyable dinner 
program arranged committee the Chicago Chapter with Miss Elfriede 
Ackermann, President the Chapter, chairman. Following the dinner, 
Miss Ackermann presented Mr. Eberhard Bergstrasser and his choir the 
Wright Junior College, which rendered number classic songs with amazing 
perfection. 


$4,222.74 
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Miss Ackermann then turned the meeting over Professor Richard 
Jente the University North Carolina, the president the A.A.T.G., who 
introduced the speaker the evening Professor Morgan Stanford 
University. 

humorous fashion and reminiscent vein the speaker looked back 
over nearly forty years the teaching German this country, with par- 
ticular reference Wisconsin and Stanford, and with some allusions re- 
cent discussions teaching methods, including the much talked about special 
foreign language intensive courses instituted the Federal Government. 
Professor Morgan voiced the opinion held most that the method 
employed these courses rather ancient date and its effectiveness 
due five factors: ample allowance time, strong motivation, se- 
lect group students, equally select group experienced instructors in- 
cluding native “informants”, and small drill sections. was pointed out that 
school boards were willing appropriate sufficient funds for the hiring 
more well trained foreign language teachers that each teacher would have 
not more than say fifteen pupils each drill section; and school admin- 
istrations were permitted and willing reorganize the entire school program 
order effect such foreign language schedules, the results the teaching 
foreign languages our schools (and colleges) would, say the least, 
match the results obtained the intensive army courses. 

the close the evening session, President Jente called meeting 
the Executive Council dispose certain business matters which were 
submitted for the approval the general assembly the following 
day. 

The Sunday sessions began promptly 9:30 per schedule. Space does 
not permit give but very brief summary President Jente’s excellent 
opening address, his talk entitled “Prospect” characterized the mo- 
mentous recent years quoting from the last canto Goethe’s “Hermann und 
Dorothea” (Aussicht) 


“Wahrlich, unsere Zeit vergleicht sich den seltensten Zeiten, 
Die die Geschichte bemerkt, die heilige wie die gemeine. 
Denn wer gestern und heut’ diesen Tagen gelebt hat, 
Hat schon Jahre gelebt: driingen sich alle Geschichten.” 


and again: 


“Alles regt sich, als wollte die Welt, die gestaltete, riickwarts 
Lösen Chaos und Nacht sich auf und neu sich gestalten.” 


The speaker pointed out how Goethe’s words apply the political and 
social philosophy the present day; and how the “harsh dominance Ger- 
many philosophy which for half generation has meant only retro- 
gression the culture and ideals which the Germany the previous age had 
developed has disastrously affected the work the teachers German 
this country. the end World War faced hard task. Now face 
still harder one, for the interval between two world wars have observed 
and felt the increased opposition academic well non-academic circles 
the study foreign languages general.” 
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The speaker pointed out the reconstruction and progress teaching 
modern foreign languages the end the first world war (development 
standard vocabularies, issuance new textbooks more keeping with mod- 
ern life, etc.), and the introduction the AS.T. programs. But “mere facility 
speaking modern foreign language should not aim itself—our 
fundamental task impart through language teaching understanding of, 
and appreciation for, the culture other nations whose language teach— 
Today much harder teach languages than was generation ago— 
(then) languages were taken for granted our high schools. Today are 
faced the very start prejudices—The war just past, with its propaganda 
pictures, movies and radio has presented the young minds pictures 
German civilization the worst sort. will indeed difficult for 
combat this and display the past accomplishments Germany and point 
out the praiseworthy contributions the better Germany the past 
our students.” 

achieve this, the speaker advocated the issuance new sound cultural 
readers and return classical authors the period Lessing, Goethe 
and Schiller. many institutions the curricula the Junior Colleges are being 
investigated and the requirements reconsidered. The outlook not only for 
foreign languages but for Humanities general seems forebode ill. 

combat some the undermining language teaching necessary 
for develop strong national organization, united front, merging 
all foreign languages, classic and modern, into one powerful body, into “Lan- 
guage League America”. Likewise seek the support other departments 
the Humanities, especially those Art and Music. 

The speaker urged the re-establishment “Service Bureau” for teachers 
modern foreign languages, such were existence Wisconsin and 
Middlebury. 

Professor Arnold Bergstrasser the University Chicago was the next 
speaker. His fascinating theme: “Deutsche Geschichtsschreibung und westliche 
Zivilisation” had attracted additional score listeners who had been absent 
from the dinner session. was rare treat all have real scholar 
and effective speaker discuss most vital topic exquisitely phrased 
language. The speaker summarized his talk follows: 

“Das Referat iiber deutsche Geschichtsschreibung und westliche Kultur, 
von den religiös—universalen Urspriingen des deutschen geschichtlichen Be- 
wusstseins aus, zeigte seine Ausbildung Zusammenhang mit der religiös 
verstandenen Humanitätsidee des Goetheschen Zeitalters und erörterte die 
Krise der philosophischen Voraussetzungen der Geschichtsschreibung der 
zweiten Hälfte des Jahrhunderts. Der Vortragende schloss mit einem Hinweis 
auf die Erneuerung und Erweiterung der historischen Forschungsprinzipien und 
Deutungsmethoden Beginn des Jahrhunderts und ihre Beziehung zum 
philosophischen und religiösen Bewusstsein vor der Kulturkrise der Gegenwart. 

Miss Carola Geiger Paul University discussed the topic “Der Reim 
deutschen Unterricht”. The speaker cited numerous examples children’s 
rhymes and lyric poems show how well they served aids towards good and 
fluent pronunciation, oral reproduction, strengthening memory, even 
illustrations for various phases grammar. 


i 
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third paper was read Professor Morgan. dealt with “Metrical 
Expressiveness Goethe’s Faust.” 

With much oral demonstration and attempt illustration means 
musical notations, the speaker called attention two little-observed phe- 
nomena: (1) Goethe’s use metrical forms such convey meaning, either 
addition apart from the words the text, and (2) the almost endless 
expressive variety found Goethe’s employment any given metrical 
scheme, e.g., the Archangels’ Hymn and the opening sections the great 
monolog. 

Professor Morgan’s paper was discussed Professor Funke the Uni- 
versity Iowa, who had made comparative study the metrical forms 
the Urfaust and Goethe’s final form. 

motion made Professor Reinsch the University California 
Los Angeles that vote thanks accorded Professor Morgan for the 
two excellent talks given was carried unanimously. 

the Business Meeting the following matters were discussed and voted 
upon the general assembly: 


(1) The Secretary reported that during the past eight years his service 
the number chapters the A.A.T.G. had increased from nine nineteen, 
the most recent addition being the Philadelphia chapter and the reorganized 
Long-Island chapter, which promises vigorous growth under new and able 
leadership. detailed statement its activities appears elsewhere this issue 
the 

the number and distribution the subscribers the 
QUARTERLY, the Secretary gave the figures for each state. appears that twenty 
states have less than five subscribers. these eight states have only one sub- 
scriber each and four states each only two subscribers. The states that have 
twenty-five more subscribers are New York (230), Illinois (80), New Jersey 
(50), Pennsylvania (73), Michigan (35), Ohio (39), Massachusetts (39), Wis- 
consin (31), Minnesota (30) and California (25). 

States with less than twenty-five but not less than ten subscribers are 
Indiana and Missouri (18 each) Iowa and Texas (14 each) Connecticut, Kansas 
and Washington (11 each); D.C., Maryland, North Carolina and Tennessee 
(10 each). 

Institutionally, high school teachers approximate the subscribers, 
college instructors and libraries, 14%. The remaining represent 
individuals and foreign countries. 


vote thanks was accorded the Secretary and (motion Doctor Zey- 
del) was unanimously elected Honorary Member the Association. 


(2) Doctor Peisel, our Treasurer, being absent, his report was read the 
Secretary. The report shows steadily increasing annual balance since Doctor 
Peisel’s appointment office. three years, the amount has increased from 
$1459 $1776, not including dues from the Metropolitan Chapter, which when 
received would swell the balance nearly $2000. The Secretary pointed out 
that these growing balances were due the treasurer’s vigorous membership 


| 
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drives and keen business ability. unanimous vote appreciation was accorded 
the Treasurer for his able management the Association’s business, 

(3) Since Professor Zeydel becomes member the Executive Couneil 
ez-oficio, Professor Max Diez Bryn Mawr was elected replace him 
serve member the Couneil until December 1947, 

(4) Upon motion Professor Zeydel, was voted re-establish 
Service Bureau and the Treasurer was authorized allot $50 for that purpose, 
equal sum having been allowed the DPhA. The Service Bureau would 
probably located Middlebury College and directed Professor Neuse 
that institution. 

this connection, Professor Zeydel announced his intention reorganize 
his Editorial Board. Each member would assigned specific duties and Pro- 
fessor Neuse would function assistant editor. 

(5) The Committee Resolutions (Professors Scholz and Ittner) moved 
that heartfelt thanks extended President Elfriede Ackermann, Treasurer 
Otto Heinle, and the Chicago Chapter the A.A.T.G. for their gracious hos- 
pitality arranging the 1945 meeting the A.A.T.G.; further that particular 
appreciation expressed the choir the Wright Junior College and their 
director Eberhard Bergstrasser for the beautiful music and songs. 

(6) the request Miss Saleski the University Arkansas and several 
other members, was voted that the Executive Committee address the 
Secretary State resolution concerning the opening communications with 
German-speaking The following letter was drawn subsequently: 


D.C. 


Dear Sir: The American Association Teachers German assembled 
Chicago has passed the following resolution which the Secretary the Asso- 
ciation was requested forward the Secretary State: 

“Resolved that ways and means should found the proper authorities 
make possible for the citizens this country communicate directly 
with friends and relatives German speaking countries and also make 
possible for American citizens send relief such clothing, foodstuffs 
money needy friends relatives those countries.” 

(7) Since the MLA-1946 meeting Washington, D.C., take place 
Friday, Saturday and Monday, was suggested that our Association hold 
its sessions Sunday. The President was requested furnish the newly 
elected officers outline procedure regarding the necessary steps 
taken arranging the next year’s program. 

(8) The Ballot Committee consisting Professor Erich Funke, Miss 
Elizabeth Kuebler and Miss Helena Garmer, reported that the new officers 
the Association have been elected (see list front this issue). 

Secretary 


OUR SECRETARY LEAVES 


page 102, the March, 1938, issue (Vol. 
XI, No. 2), the members the A.A.T.G. were informed that Professor Charles 
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Purin, the University Wisconsin, Extension Division, Milwaukee, 
Wisconsin, had been elected Secretary the Association for three years, 
1938-1941. 

the capacity Secretary, Professor Purin served the Association un- 
interruptedly for eight years. Perhaps none other than the members the 
Executive Council are really aware the distinguished services which 
Professor Purin has rendered the Association its Executive Officer. 

His reports every one the various annual meetings our members 

held during the years 1938-1945 and special meeting the Executive 
Council 1940—meetings which demanded the presence the Executive 
Officer New York (1938, 1940, 1944) New Orleans (1939), Boston (1940), 
Indianapolis (1941), and Chicago (1945)—reveal that Professor Purin 
performed his duties unfailingly one who understood his responsibilities 
toward the Association. his resignation, the American Association Teach- 
ers German loses one its most faithful servants who, with his undaunted 
faith the lasting values the German language and literature and with his 
never-failing spirit comradeship the trying years just gone by, will 
all us, for all times, “Vorbild der Treue und des Korpsgeistes.” 

are deeply grateful Professor Purin. Our best wishes accompany him 
the 

Treasurer, A.A.T.G. 


University Pennsylvania 


Two leaders among American Germanists died last October within two 
weeks each other, Professor Edwin Roedder the College the City 
New York, and Professor Albert Aron the University Illinois. 
Both had contributed occasionally QUARTERLY, Professor 
Aron having been member our editorial board for many years. Deeply 
conscious our loss, mourn the passing these distinguished colleagues 
and friends. 


present 146,482 students are enrolled language classes the city 
schools. the six modern languages taught, five show slight increases over 
last term. 

Spanish, which studied 2/5 the pupils, increased 2%, Italian 
and French 1/20 1%. German gained 220 3%. the senior high schools 
actually increased 341, but lost the junior high school where all 
languages, except Hebrew, lost. 

German taught the senior, junior and vocation high schools, but, 
strange say, not represented the evening schools. 

October 1943 the German enrollment was down 5066. now 
8085. However, 1934 was 22,550 the senior high schools alone. 
THEODORE HUEBENER 
Acting Director Foreign Languages 
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ENROLLMENT LANGUAGES THE 
(Senior, Junior, Evening and Vocational) 
Gain Loss 


Mar. 1945 Oct. 1945 No. 
French 49,859 887 +1/20 
German 8,085 220 
Hebrew 2,669 2,781 112 
Italian 9,310 9,709 399 
Portuguese 192 143 —74 
General Language 707 519 188 

145,798 146,482 684 +1/20 


Acting Director Foreign Languages 


Professor Appelt writes: “Das deutsche Haus der Universitit 
Rochester, das vergangenen Sommer das Zwischensemester friiheren 
Wohnhause des verstorbenen Universititspriisidenten Rush Rhees eingerichtet 
worden ist, lud eines Abends die Deutsche Kulturelle Gesellschaft und andere 
Freunde der deutschen Sprache einem bunten Abend ein. Fiir den ersten 
Teil des Programms versammelte man sich auf dem Hof des Studentenheims 
der Eastman-Musikschule. Nach einer Ansprache von Professor Appelt wurde 
Goethes Heidenröslein gemeinsam gensungen. Dann wurde lustige 
Märchenspiel “König Stoffel, Schweinehirt” aufgeführt, für das die gewählte 
Ecke des Hofes einen vorzüglichen Hintergrund bot. Die Aufführung flott 
gespielt, erntete reichen Beifall. Darauf begab man sich das 
Haus, einem musikalischen Programm lauschen. 

war vergangenen Sommer das erste Mal der Geschichte der 
Universität, dass ein Deutsches Haus eingerichtet wurde. Die dem Hause 
wohnenden Studentinnen und sich täglich einfindenden Besucher bedienten 
sich fast der deutschen Sprache und wurden dazu von der 
Hausmutter, Frau Hilda Hite, die zugleich Lehrerin der deutschen Sprache 
der Universität ist, jeder Weise ermutigt. Die Hauptmahlzeit wurde 
Studentenheim besonderen Tischen eingenommen, denen nur Deutsch 
gesprochen wurde, während zwei Mahlzeiten von den Studentinnen selbst 
bereitet wurden. den Abendstunden vereinigte man sich Wohnzimmer 
das Klavier und sang deutsche Lieder, hörte Vorträge, spielte deutsche 
Gesellschaftsspiele und tanzte deutsche Volkstänze. Während des Vormittags 
hatte jeder Student drei Unterrichtsstunden.” 


CHAPTER, A.A.T.G. 
the June 1945 meeting the organization the chapter was quickly 
put functional basis for the coming year, the unanimous reelection 
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the current officers the chapter: Paul Radenhausen, president; Frieda 
Talmey, vice-president; Dr, Walter Bernard, secretary, and Professor 
Hemminghaus, treasurer. 

The highlight the meeting was excellent talk Professor Anna 
Jacobson Hunter College Mann unserer Zeit.” She traced the 
aesthetic and humanistic development Thomas Mann; the gradual deepen- 
ing his spiritual awareness the unity mankind. There was perceptible 
shift emphasis the works Thomas Mann “vom Aesthetischen zum 
Menschlichen”, Professor Jacobson pointed out. The characteristics his 
earlier works form may said have been his love for the word, the 
image, the rhythm, the melody. short, the sensual aesthetic elements pre- 
dominated. 

The first meeting the current year took place October and was 
likewise held Hunter College. number rather encouraging reports were 
heard. Professor Siegfried Muller, Chairman the Department German 
Adelphi College, Garden City, New York, announced the founding new 
chapter—the Long Island chapter, with headquarters Adelphi. Dr. Theodore 
Huebener, director modern languages the City New York, spoke 
the remarkable growth the study German recent days, not only the 
Senior and Junior High Schools this city but also throughout the country. 

also heard rather interesting account “Experiences occupied 
Germany” from Mr, Wilkens, returned veteran. spoke his impressions 
devastated Frankfurt, Stuttgart and other cities, and his experiences 
visits German prison camps. His general impression was that con- 
siderable extent the German people welcomed the American soldiers 
liberating army. 

The main talk was given Dr. Maxim Newmark the Brooklyn Tech- 
nical High School. spite the formidable title: “Franz Werfels Theolo- 
gumena, Vorlesung aus dem Manuskript des Autors mit Ubersetzungsproben” 
the talk proved highly interesting and stimulating. Dr. Newmark who 
was the authorized translator Werfel’s “Between Heaven and Earth” re- 
cently published the Philosophical Library New York, gave brief but 
lucid account Werfel’s philosophical and theological views. 

Dr. Newmark also discussed the art and function the translator and 
gave personal account the problems and difficulties had face his 
particular 

RADENHAUSEN, President 


- 
‘ 


Dr. BERNARD, Secretary 


IstAND CHAPTER 


The first meeting the newly revived Long Island Chapter (including 
Nassau and Suffolk Counties) was held November 14, 1945, Adelphi 
College, Garden City, L.I. Among those present were officers the Metro- 
politan Chapter, who were instrumental the re-organization our Chapter. 

Professor Siegfried Muller Chairman pro tem reported the mem- 
bership drive, that fourteen have become members and that few more are 
bound accept membership soon. Professor Muller reviewed the payment 


| 
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dues, set the National Constitution the A.A.T.G.: (a) dues for active 
members are $2.50, for which they receive the German ($2.00), the 
local chapter retaining the remaining $.50 for its administrative expenses; 
(b) dues for associate members (those who are not teaching present 
teaching less than two courses German per year) are $.75. The members 
decided that dues are paid annually advance according the academic 
year. 

From the discussion meetings was concluded that evening meetings 
were most advisable, time set p.m. for dinner meeting, 7:30 for 
business meeting. The next meeting date was provisionally set for January 
1946; the place—the East Lounge, Adelphi College, Garden City. cordial 
invitation was extended Mr. Paul Radenhausen the Metropolitan Chapter 
attend meetings his Chapter. The next Metropolitan meeting will the 
Weihnachtafeier December 10:30 a.m. the Student Lounge 
Hunter College. 

The following officers were elected for the year 1945-1946: President, Pro- 
fessor Siegfried Muller, Adelphi College; Vice-President, Miss Felice 
Gunther, Mepham High School, Bellmore; Secretary, Miss Anna 
Erlemann, Adelphi College; Treasurer, Dr. John Forst, Sewanhaka High School, 
Floral Park. 

After the business meeting were all invited dinner Adelphi Col- 
lege. the dinner Dr. Paul Eddy, President Adelphi College brought 
words greeting and spoke few words about the place German the 
college curriculum. Mr. Paul Radenhausen, President the Metropolitan Chap- 
ter, who acted godfather the new chapter, spoke words encouragement 
and reminded the importance teaching German Long Island, 
most whose lerge communities have been settled and built immigrants 
from German lands and that still today are populated strong German 
element. 

The guest speaker the evening was Dr. Theodore Huebener, Director 
Foreign Languages the Board Education New York City. His talk 
about the importance German the curriculum, what the language has 
offer all students all fields study and the future the language 
the curriculum brought stimulation and encouragement all present. Although 
recognized that this last war has not had nearly detrimental effect 
German enrollments the first world war had, was cheerful hear 
the most recent developments the New York City system, where German 
has had the largest numerical increase all the languages the last semester. 
The study German has cultural value per se, the speaker pointed out, and 
its value tool for the study music, linguistics the natural sciences 
undisputed. Whole sciences, psychology, roentgenology were founded 
German scholars, and who can deny that Einstein recent atomic fame 
German? Dr. Huebener said, “the teaching German has honorable back- 
ground the United States” and has had its disposal experienced and 
trained body teachers and array textbooks—elements that were 
conspicuous their absence the recent rise Spanish enrollments. 
continued the effect that teachers German should take heart and 
encouraged, for the language not only vital part the lives countless 
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Americans, but also essential requirement for all whose work and research 
are vital world citizenship today. 

Dean Pickens Harris Adelphi College accepted the thanks the 
Chapter for the hospitality the College and spoke few stimulating words 
about the need less “subject consciousness,” stressing the interrelationship 
subjects and the importance bringing the problems the community— 
world otherwise—to the attention the student. 

Despite the unfavorable weather the Chapter has had auspicious open- 
ing. look forward the next meeting with pleasure. 

Secretary 


PHILADELPHIA CHAPTER 

The first meeting the school year 1945-46 took place Monday, November 
19, 1945, the Christian Association Building. After well-attended dinner, 
Father Brown, the President, asked the Chairman the Nominating Com- 
mittee make his report the members present. The old officers, with the 
exception the Secretary-Treasurer who had tendered her resignation, were 
re-appointed. Dr. Peisel was nominated the new treasurer, Miss Grunberg 
the new secretary. The nominees were unanimously elected. Professor Senn 
next presented plans for the coming year’s meetings. Dr. Peisel gave report 
our financial standing. 

The speaker the evening, Dr. Adolf Klarmann, the University 
Pennsylvania, was then introduced. read most timely and moving paper 
Franz Werfel, the Man. Dr. Klarmann was personally very close the 
recently departed author, had the rare privilege seeing close-up the 
great man which most outsiders never glimpse. meet very unselfish, 
humble person, childlike and simple, unostentatious and democratic, yet fully 
conscious his mission down here and the short time had for it. 

are all very grateful Dr. Klarmann for having shared his experiences 
with such inspiring fashion and especially for having closed his con- 
tribution with the reading several unpublished poems Franz Werfel. 

The meeting was adjourned p.m. reconvene the middle January, 


1946. 
Bertua Secretary-Treasurer 


CHAPTER 

The past several meetings the Rochester Chapter, A.A.T.G., have been 
devoted the presentation various phases trends and problems the 
field modern language teaching. the annual luncheon meeting held 
May 1944, Cutler Union, University Rochester, Dr. Annemarie Sauer- 
lander, University Buffalo, spoke the use classical works German 
literature present-day courses. Following the suggestion the executive 
committee the Rochester Chapter, A.A.T.G., the Modern Language Council 
Rochester invited Professor Victor Lange, Cornell University, its guest 
speaker May 1944. Dr. Lange spoke the assembled teachers modern 
languages the Rochester area “Language Teaching the Army Specialized 
Training Program”, presenting first-hand experiences gained the language 
and area courses conducted under his direction Cornell. the fall meeting, 
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Mr. Condoyannis, the German Department the University Rochester, 
reviewed “The Loom Language”, whereupon the members entered into 
lively discussion new approaches the presentation grammar. Due 
heavy snows and transportation difficulties meeting was held during the early 
part 1945. the May luncheon meeting, Professor Appelt, Chairman 
the German Department the University Rochester, gave report 
the annual meeting the held New York. The guest speaker was 
Professor Canfield the University Rochester, President the 
American Association Teachers Spanish, who spoke “The Use 
Recording Apparatus Modern Language Instruction”. October 27, 1945, 
joint luncheon meeting the Western New York and Rochester Chapters 
was heid Cutler Union, University Rochester. Following informal 
welcome and the luncheon, the president the Rochester Chapter, Dr. Arthur 
Hanhardt, welcomed the guests and pointed out the significance joint 
chapter meetings. then introduced the president the Western New York 
Chapter, Dr. Annemarie Sauerlander, who presented the members that 
chapter, following which Miss Marion Laley, social chairman the Rochester 
Chapter, introduced the local members. The guest speaker was Professor Ralph 
Helmkamp, Professor Chemistry the University Rochester, who had 
just spent three months France and Germany specisl government mis- 
sion. Dr. Helmkamp presented great fund pertinent and significant facts and 
figures the importance knowledge German scientific research. Never- 
theless, stressed the ultimate cultural aims modern language study, rather 
than emphasizing the use foreign language tool research. The title 
Dr. Helmkamp’s address was, Scientist looks Modern 
The ensuing question and discussion period concluded most satisfactory and 
profitable meeting. 
Secretary 


MEETING THE CHICAGO CHAPTER 


The Chicago Chapter the A.A.T.G. held its spring meeting April 14, 
1945, the Chicago room the Central College. Dr. Elfriede 
Ackermann presided. After the luncheon, the following unusually interesting 
program was presented: “Phonetics the Teaching Lip Reading,” Miss 
Elizabeth Oettershagen; “The Angel with the Eternal Gospel,” Dr. John 
Kunstmann, the University Chicago; “Puppet Plays: ‘Der Räuber Jaromir,’ 
‘Scenes from Dr. Meno Spann, Northwestern University. 

three o’clock the Chapter paused honor the memory Presi- 
dent Roosevelt. 

The following officers were elected for next year: President: Dr. Werner 
Leopold, Northwestern University; Vice-President: Dr. John Kunstmann, 
University Chicago; Secretary: Miss Clara Lawin, Foreman High School; 
Treasurer: Mr. Otto Heinle, Northwestern University. 

Professor Leopold resigned immediately, and urged that Dr. Ackermann 
drafted for the presidency, inasmuch the Chapter had prospered exceed- 
ingly under her able direction. His suggestion was acted upon. 

The meeting adjourned 4:30. 


Grace Secretary 
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digression from the regular formal business meeting the fall, the 
committee the New Jersey Chapter the A.A.T.G. planned activities 
purely social and cultural nature. 

the evening Friday, October 19, 1945, associates the organization 
met for dinner the Peacock Inn, the college town Princeton, NJ. 
President Albert Holzmann, Rutgers University, was aided Dr. 
Bernhard Ulmer, Princeton University making arrangements for the 
affair. 

After dinner, the members adjourned the Art Museum, where Prof. 
George Priest, professor emeritus Princeton University, discussed the 
famous Sebbers portrait Goethe. explained how Sebbers, his youth, 
after several sittings Goethe, painted with great success, the picture this 
genius 1826. This portrait Goethe, his 77th year, was presented 
royalty 1827. From that time until close 1900, the painting was owned 
different Goethe admirers. About 1936 was given Princeton University, 
where art experts have highly appraised that, undoubtedly, will remain 
there rare possession for all time. 

Next the program was Dr. Charles Tolnay, eminent “Kunsthistoriker” 
who has lectured Paris the Sorbonne, London, and Rome, and who 
present member the Institute for Advanced Study Princeton. 
spoke the subject: “Die Mittelalterliche Baukunst Mit Besonderer 
Beriicksichtigung Der Deutschen Entwicklung.” His lecture covered the period 
architectural development from A.D. 1400 A.D. the use slides, 
traced the growth structural design and style showing interior and exterior 
representations cathedrals found Italy, France, Germany, and Spain 
medieval times. emphasized the distinctive characteristics these structures 
pointing out the architectural details walls, floors, aisles, windows, doors, 
pillars, porches, towers, vaulted roofs. explained how, cathedral design, 
artists and sculptors tried express the splendor heaven realistic fashion. 

mental refresher for every member, Dr. Holzmann enclosed with the 
announcement this fall meeting, mimeographed form explaining the im- 
portance German foreign language elective Technical Schools, 
the Liberal Arts College, and all secondary institutions learning. 

Respectfully submitted, 
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For the 
DIE UMGANGSSPRACHE 


Erich Funke, State University lowa 


This new introductory text emphasizes the oral-aural approach German 
But, the same time, sufficient reading material included— 
along with streamlined grammar section—to insure reading knowledge 
the language parallel goal. 

Designed meet the needs beginning classes one and half 
two semesters work—or for one semester intensive college 
UMGANGSSPRACHE provides abundant drill, modifying 
the lively German conversations, questions, and "test cases” English 
that call for free dramatization the students German. 243 pages, $2.00 


For conversational 
Short Course Spoken German 


Emil Jordan, College for Women 


Planned for introduction after the first course German, these sprightly, 
natural conversations provide practical training for real life situations. 
unique vocabulary-building principle enables the student develop 
genuine power speak German the everyday idiom. Throughout, 
the emphasis intellectual initiative rather than memorizing. Large 
labelled drawings supplement the text provide additional subject 
matter for conversation related the three major divisions the text: 
Home, Living and Working, and Recreation. 188 pages, $1.75 


ZEICHEN DES ASKULAP 


Edmund Kremer, University Oregon 


This collection readings contemporary experts medicine and 
related fields intended for the pre-medical st-dent. Excerpts are included 
from lectures and articles that afford into the medical pro- 
fession, Special attention has been directed vocabulary, with textual 
aids assist the comprehension medical discussed. Introduc- 
tion Dr. Henry Sigerist, Johns 
Ready February. 206 pages, $1.90 


101 Fifth Avenue CO. New York N.Y. 
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CAMBRIDGE 
GERMAN CONTACT READERS 


These readers are designed provide reading material for college students 
German. They are interesting for their content matter, and also give 
insight into German life and culture. Each book contains separate Vocabu- 
lary, carefully compiled; books Series and are illustrated with line 
drawings. Each book beautifully printed sparkling script type, and 
priced only cents. 


SERIES MEDIEVAL EPICS. 
Fröhlich 
Das NIBELUNGENLIED 
von Bern TANNHAUSER 


Dre GuDRUNSAGE 
LOHENGRIN 


SERIES II, THE 
GREAT GERMANS 


The Baroness 


LuTHER 
SCHILLER 
BISMARCK 


SERIES III. MODERN GERMAN 
NOVELLEN 
Ernst: Förster und Wilddieb, Kar- 
RASCH: Eis, and Der 
Kopf Fenster (in one volume) 


Jansen: Herr Reineke Fuchs 


each cents 


The low price this attractively presented material permits the use number 
different volumes during one semester. Free examination copies are available 
college teachers German. 


CAMBRIDGE UNIVERSITY PRESS 


THE MACMILLAN COMPANY 
Fifth Avenue, New York 
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ALLTAGSDEUTSCH 
EVERYDAY GERMAN 


Alltagsdeutsch—Everyday German—is bilingual text 
which (1) familiarizes the student with the common ex- 
pressions spoken German; (2) provides pertinent con- 
versations which these common expressions are used; 
(3) acquaints the student with the social and intellectual 
level and milieu German-speaking Central Europe. 
Assuming familiarity with the essentials pronunciation, 
grammar, and basic vocabulary, can used the second 
semester first-year German later. $2.00 


Published for Reynal Hitchcock Houghton Mifflin Company 


AUF HOHERER WARTE Edited 
Ten modern short stories high literary merit and interest. $1.60 


ZWOLFTAUSEND UND NINA Edited ANTHONY SCENNA 
Two Bruno most popular plays, edited with illuminating 
Introduction and numerous notes. $1.60 


DEUTSCHE NOVELLEN Edited ALBERT VAN EERDEN 
and BERNHARD ULMER 
Five prose classics the 19th century. $1.75 


HOUGHTON MIFFLIN COMPANY 


Boston New York Chicago Dallas Atlanta San Francisco 
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Comments 


The German People 


Social Portrait 1914 


ROBERT LOWIE 143 pp., $1.75 


This sober and objective study Germany Robert 
Lowie, Professor Anthropology the University California 
has already evoked the following comment: 


(the) description and analysis the structure German 
society before 1914, absolutely the finest thing its kind 
have ever seen, either for Germany for any other European 
country. major tour force, recreating the living atmos- 
phere pre-war Germany degree have never seen dupli- 


cated...” 


The German Record 


Political Portrait 


WILLIAM EBENSTEIN 
334 pp., text ed. $2.25 


able and dispassionate political portrait Germany 
Lewis (the) analysis German intellectual history 
and the cultural and political background the contemporary 
German mentality certainly one the most illuminating things 
its kind that has appeared.” Frederick Schuman 


RINEHART COMPANY, Inc. 
formerly FARRAR RINEHART 


232 Madison Avenue New York 
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Books German 
for German Classes 


BERTOLT BRECHT 
Furcht und Elend des 
lll. Reiches. 


short dialogues. 112 Pages, Stiff paper $1.60; cloth $2.40 


WEISKOPF 
Die Unbesiegbaren 


Kurzgeschichten Legenden vom Kampf europäischer Volkshelden der Gegen- 
wart. Roman Type, pages, stiff paper $1.00; cloth $1.50. 


MASCHA KALEKO 
Verse für Zeitgenossen 


Roman Type eloth, $2.00 
THEODOR STORM 


Die zehn schönsten Novellen 


Immensee, St. Jürgen, Viola tricolor, Pole Poppenspäler, Aquis submersus, 
Der Schimmelreiter, u.a. 562 pages, stiff paper $2.50; cloth $3.25. 


THEODOR FONTANE 


Wirrungen 


184 pages, stiff paper $1.00; cloth $1.75 


Der Zupfgeigenhansl 
262 songs, 310 pages, stiff paper $2.10; cloth $2.85 


Education discount 


SCHOENHOF’S FOREIGN BOOKS, INC. 


HARVARD SQUARE 38, MASS. 
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CONRAD WEISER 


Friend Colonist and Mohawk 


First full biography one the key figures American history, the great champion 
and friend the Indians the Six Nations during the fateful days the 
country. An unexampled first-hand picture of Colonial life. Written in a vigorous 
entertaining style, flavored with many quotations from Weiser's own vivid letters 
and journals. 


648 pages, maps, $5.00 


PENNSYLVANIA GERMAN 
LITERATURE 


Changing Trends from 1683 1942 
EARL ROBACKER 


The only survey of its kind which finally gives Pennsylvania “Dutch” literature its 
right place in American cultural history. "Dr. Robacker's book is the first thorough- 
going attempt to describe the literary activities of the Pennsylvania Germans. It is 
the result of years of painstaking research and undoubtedly represents an important 
contribution . . . the clearness of his language and the conciseness and correctness 
his literary judgments are model for similar LIBRARY QUAR- 
TERLY 
217 pages, $2.50 


PENNSYLVANIA DUTCH 
STUFF 


Guide Country Antiques 
EARL ROBACKER 


A minute description of furniture, floor coverings and wall hangings, china and 
kitchenware, painted tin, toys, etc., many items illustrated. "Dutch" art forms, 
museum collections, modern reproductions are also covered, making the book 
@ complete guide for the novice and experienced decorator alike. "Earl F. 
Robacker, a collector himself, has written here the first book on the subject. It 
has charm, accuracy, a sensible approach . . . one of those delightful books that 
interest the expert and inform the general reader.'' NEW YORK TIMES BOOK RE- 
VIEW 
Third printing, 163 pages, illustrations, $3.50 


UNIVERSITY PENNSYLVANIA PRESS: PHILADELPHIA 
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JUGENDPOST 


the German-Language periodical 


for American students 


Published the Middie Each Month from September June. Edited and 
written Appelt and Hanhardt the University Rochester, 
and Adelaide Biesenbach, Madison High School, Rochester, N.Y. 


„in the service American teachers and 


students German since 


Diversified and informative material for all types German 
classes: articles literature, music, art, history, science, in- 
ventions, geography, customs news items from German- 
speaking lands anecdotes about famous persons anni- 
versary dates... poems... songs conversations natural 
settings playlets new words and idioms not found 
most common dictionaries complete Christmas program 


annually 4-page November supplement etc. 
Special Rates for Classes and Clubs 


Subscription Rates, Handy Order Blank and Sample Copy mailed 
you request 


JUGENDPOST 237-39 Andrews St. Rochester N.Y. 
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THE SPANISH AND PORTUGUESE 
TEACHERS’ JOURNAL 


HISPANIA 


Established 1917 


Avuretio M, Espinosa, Editor, 1917-1926; Atrazp Coxsren, Editor, 1927-1941 
Published by the American Association of Teachers of Spanish and Portuguese 


Editor, HENRY GRATTAN DOYLE, The George Washington University, Wash- 
ington D.C. 
Associate Editors, Wittiam Benrien, Micuart S. Dowtan, Avuretio M. Esrımosa, 

®., E. Henman Hesrzir, Eopız Ruru Hurron, Jounsron, Watree T. 

Advertising Manager, DONALD D. WALSH, The Choate School, Wallingford, 
Connecticut. 

HISPANIA appears four times a year, in February, May, August, and No- 
vember, Subscription (including membership in the Association), $2.00 a year; 
foreign countries, 40 cents additional for postage. Each number contains practical 
and scholarly articles for teachers of Spanish and Portuguese, including helpful 
hints for teachers new the field, sample copy will sent request the 
Secretary-Treasurer of the Association. Address subscriptions and inquiries about 
membership to: 

GRAYDON S. DrLAND, Secretary-Treasurer, American Association of Teachers 
of Spanish and Portuguese, Denison University, Granville, Ohio. 

HISPANIA ideal medium through which reach the organized Spanish 
and Portuguese teachers of the United States. For advertising rates, address the 
Advertising Manager. 

Articles, news notes, and for review should addressed the Editor. 


THE FRENCH REVIEW 


Published six times year the 
American Association Teachers French 


Literary and pedagogical articles, Phonetic discussions, Book 
reviews and news interest the teachers the French 
language and literature 


$2.50 year Libraries $2.00 


Send check to: Advertisers, address: 
George Watts, Paul Langellier, 
Secretary-Treasurer, Business Manager, 
Davidson College, Adelphi College, 
Davidson, N.C. Garden City, N.Y. 


Editor-in-Chief 


Héléne Harvitt, Brooklyn College 
address correspondence to: 
1309 Carroll Street, 
Brooklyn, N.Y. 
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The German School 
MIDDLEBURY COLLEGE 


MIDDLEBURY, VERMONT 
July August 15, 1946 


Located the picturesque village Bristol, about 
thirteen miles from the Middlebury College campus 
DIRECTOR: Professor Ernst Feise, The Johns Hopkins University, Baltimore, 
Maryland. 
CURRICULUM 
Language practice courses: grammar and oral practice, composition, ad- 
vanced composition, interpretation 
Cultural courses: German music and 
Literature courses: various periods. 
SOCIAL LIFE THE SCHOOL 
Singing of German folk songs, lectures dealing with cultural aspects of 


Germany by faculty and visiting lecturers, musicales, week-end ex- 
cursions with picnics the foothills the Green Mountains, folk 


dancing. 


For bulletins and further information write to: 


THE LANGUAGE SCHOOLS OFFICE 
Middlebury College 
Middlebury, Vermont 


Monatshefte 
fur deutschen Unterricht 


journal dealing with German language and literature and 


devoted the interests teachers German the schools 


and colleges America. 


Subscription price (eight copies), $2.00 


Monatshefte fiir deutschen Unterricht, University 
Wisconsin, Madison, Wis. 
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Wanted! 


BACK NUMBERS 


THE GERMAN QUARTERLY 


replenish stock 


$3.00 for both 


NOVEMBER, 1929, ISSUE 
and 


MAY, 1937, ISSUE 


Please communicate immediately with the 
Business Manager The German Quarterly: 
HERBERT PEISEL 


College Hall, University Pennsylvania 


Philadelphia Pa. 
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Minimum Standard 
German Vocabulary 


Prepared Dictionary Form 


for the American Association Teachers German 
WALTER WADEPUHL, West Virginia University, 
and BAYARD QuINCY MORGAN, Stanford University. 


“There much wasteful repetition This 
increases textbook prices. Heretofore the situation was unavoidable, 
since adequate small dictionary was available, the future, German 
textbook-vocabularies can reduced very considerably the words 
which have satisfactory equivalents the Minimum Standard German 
Vocabulary Dictionary are omitted. 


far the greatest advantage the Minimum Standard Ger- 
man Vocabulary Dictionary the fact that has been accepted the 
American Association Teachers German. This should mean much 
every teacher German, whether member that organization 
not. Here, last, all will give whole-hearted co-operation, 
opportunity take great step forward. 


“Furthermore, the Minimum Standard German Vocabulary Diction- 
ary recommends itself its own merits. the product many 
years patient toil and effort the part capable and experi- 
enced committee. One needs only remember the lists, addition 
the M.L.T. List, which the committee-members had aid them 
their final selections. 


“The paragraph-arrangement and the word-family scheme the 
Minimum Standard German Vocabulary Dictionary cannot help but 
appeal teachers who have attempted teach this principle. This 
will doubt lighten the teachers’ load considerably, and, the same 
time, increase the students’ 


Stanley Sharp, German Textbook Vocabularies and Supplemen- 
tary Dictionary. The Modern Language Journal XXI, (December, 
1936), pp. 157-161. 


viii pp. cents 


CROFTS CO., Publishers 
101 Fifth Avenue 
NEW YORK 
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OXFORD TEXTS FOR GERMAN COURSES 


Essential German 


EDWARD FRANKLIN HAUCH 
Hamilton College 


282 pages $1.75 


Graded German Short Stories 


Edited CURTIS VAIL 
University Washington 


250 pages $1.25 


Deutsche Kultur 


Edited HARRY STEINHAUER 
University Manitoba 
381 pages $1.90 


Introduction Scientific 
German 


HENRY WILD 
124 pages $1.45 


Anthology Scientific 
German 


HENRY WILD 
300 pages $1.90 


Idiomatic German Composition 


THEODORE HEWITT 
University Buffalo 
134 pages $1.10 


OXFORD UNIVERSITY PRESS 
114 Fifth Avenue New York 11, N.Y. 
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BASIC GERMAN, REV. 
CURTS 


Still the shortest and most thorough grammar available, this 
25-lesson text covers the basic elements German gram- 
mar and enables the student talk and read German in- 
telligently after short period time. Although the gen- 
eral plan has remained unaltered, the material has been 
brought date and revised. New drill material and re- 
view exercises have been added; the vocabularies have been 
revised and enlarged; the principal rules for word order 
are gathered together the appendix, and the index has 
been expanded. 

128 pages, College List, 


DEUTSCHE 
MEISTERNOVELLEN 
REVISED 
GEISSENDOERFER and KURTZ 


The easier beginning story, enlarged vocabulary, and foot- 
notes make this revised edition even more valuable. The 
stories include humor, fantasy, satire and adventure. "The 
best representative collection its kind acquaint the 
American student with the great Novellen writers Ger- 


many the last HERMANN BARNS- 


TORFF, Univ. Wisconsin. 
College List, $3.00 


Send for your approval copies! 


Prentice-Hall Inc. 


FIFTH AVENUE, NEW YORK 
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The Owl, the dictionary states, bird 
nocturnal habits. For eighty years has been Holt's 
colophon, and never more appropriately than during 
the war. Our editorial staff worked nights well 
days the problems plates, paper, composition, 
and publication rights peculiar those times. 
When look back our operations with Ger- 
man books since 1940, have number things 
the course the war Holt did not drop single classic 
text from its list. have more titles from Goethe 
and Schiller stock today than when the war be- 
gan. have never stopped publications Ger- 
man; each year have substantial new 
books. Our sales German textbooks 1944 and 
1945 were, indeed, better than any year since the 
early 1930's. Teachers, publishers, and students—we 
have all kept our heads better than World War 


are consequently much better position 
further language study than were 1919. 
Today, publishers are facing post-war problems 
which retrospect make wartime headaches seem 
innocuous. takes weeks printings 
when used take days; takes months manu- 
facture new titles when used take You 
can't get the right paper for particular book when 
you have have it; you can't schedule bindings 
tor days after sheets come from press; you can't 
this, you can't that. spite everything 
are almost back normal far our ability 
supply German publications concerned. 


GEORGE BANTA PUBLISHING COMPANY, MENASHA, WISCONSIN, U.S.A. 


